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This study investigated the job satisfaction of
 
elementary school counselors in the Pacific Northwest,
 
defined as Idaho, Oregon, and Washington.  The purpose of
 
the study was to (a) describe current elementary counselor
 
characteristics, duties and functions;  (b) determine the
 
overall level of job satisfaction of elementary school
 
counselors;  (c)  investigate factors relating to job
 
satisfaction of elementary school counselors;  (d) assess the
 
level of job satisfaction with the professional role of
 
counselors; and (e) assess the level of satisfaction with
 
graduate preparation.
 
This study posed three questions:
 
1.  What are the levels of overall job satisfaction in
 
elementary school counselors in the Pacific Northwest?
 
2.  How satisfied are Pacific Northwest elementary
 
school counselors with specific aspects of their jobs?
 
3.  For elementary school counselors in the Pacific
 
Northwest what is the relationship between overall job
 
Redacted for Privacysatisfaction and selected demographic variables, graduate
 
preparation variables, and work setting characteristics?
 
Participants for this study were selected from a list
 
of all  (n = 1,164) elementary school counselors issued by
 
the state departments of education in Idaho, Oregon and
 
Washington.  A random sample of 400 was selected and mailed
 
a packet containing the short-form Minnesota Satisfaction
 
Questionnaire and the Elementary School Counselor
 
Questionnaire, which was devised by the researcher to
 
.generate data appropriate to the questions raised.  Three
 
hundred twenty-one (321) of the 400 counselors surveyed
 
responded, producing 298 useable surveys for a response
 
return rate of 74.50.
 
Procedures used to analyze the data were the Pearson
 
product moment correlation, factor analysis, and stepwise
 
multiple regression.
 
The findings of the study indicate that job
 
satisfaction of  elementary school counselors as measured by
 
the Elementary School Counselor Questionnaire and Minnesota
 
Satisfaction Questionnaire was significantly related to
 
satisfaction with professional role and work load.  Scores
 
on the Minnesota Satisfaction Questionnaire, professional
 
role and work load were the best predictors of job
 
satisfaction and explained 500 of the total variance  in job
 
satisfaction.
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CHAPTER 1
 
INTRODUCTION
 
A recent survey of elementary school teachers done by
 
the National Parent Teacher Association and American Academy
 
of Pediatrics found that 920 of student difficulties were
 
psychological or emotional resulting from divorce, neglect,
 
low self-esteem and separation of family members (American
 
Academy of Pediatrics, 1993).  America's school children are
 
having to cope with unprecedented social stresses, including
 
fragmentation of the family, substance abuse, child abuse,
 
poverty and violence. The at-risk student population is
 
growing each day. There are 2,989 divorces each day.  Every
 
26 seconds a child runs away from home.  Every 47 seconds a
 
child is abused or neglected.  Every day there are 100,000
 
homeless children.  Each day 6 teenagers commit suicide.
 
Every 7 minutes a child is killed or injured by guns.  Every
 
school day 135,000 children bring guns to school (Children's
 
Defense Fund, 1990).
 
It is now widely believed that intervention at an early
 
age is most beneficial in helping children deal with issues
 
such as school dropout, unemployment, poverty, crime, teen
 
pregnancy and suicide (Glosoff & Koprowicz, 1990).  As
 
specialists in prevention, early identification and early
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intervention, elementary school counselors are being called
 
on more and more to offer services in family therapy, parent
 
education, substance abuse prevention, suicide prevention,
 
and conflict management.
 
Elementary school counselors have been responding to
 
the needs of children and their families.  Cole (cited in
 
Walz, 1988) states that the following trends in counseling
 
have been prevalent since the 1960s:  (a) increasing emphasis
 
on work with parents and other family members;  (b) work in
 
substance abuse prevention;  (c) concern for multicultural
 
counseling;  (d) child abuse;  (e) accountability as well as
 
evaluation and public relations;  (f) topics of separation
 
and loss due to weaker family units;  (g)  suicide;  (h)
 
handicapped students  a role in special education because
 
of PL 94-142 and 504s; and (i) eating disorders.  Elementary
 
school counselors are a bridge between teachers and parents,
 
schools and social service agencies, families and children
 
(Glosoff & Koprowicz, 1990).
 
To do all this work, currently there are 70,000 school
 
counselors with more than 13,000 elementary school
 
counselors practicing in the schools throughout the United
 
States (J.M. Allen, personal communication, October 4,
 
1993).  The ratio of counselors to students, where there are
 
counselors, is approximately 1 to 420 (Rotter, 1990).  A
 
ratio of 1:100 counselors to students is recommended by the
 
American School Counselor Association (ASCA) with a maximum
 
ratio of 1:300 (1994).  There are still many districts
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across the country, however, that do not employ elementary
 
school counselors (Wakelee-Lynch, 1990).  Rotter (1990)
 
reported a national shortage of elementary school
 
counselors.  One of the priorities of ASCA is to place a
 
school counselor in every elementary school (Wakelee-Lynch,
 
1990).  Although all states have some counselors in
 
elementary schools, only 12 states have mandates for
 
counseling and only 8 of these states support elementary
 
school counseling programs with state funding (Wakelee-

Lynch, 1990).
 
The National Parent Teacher Association, the National
 
School Boards Association, and the College Board have been
 
supporters of elementary counseling programs since the mid­
1980s (Cohen, 1990).  The Southern Association of Colleges
 
and Schools, one of six regional accrediting bodies, is
 
adamant that all elementary schools in its 11-state region
 
should have at least one guidance counselor to provide
 
services for every 500 students (Cohen, 1990).  Additional
 
backing has come more recently from local business
 
communities and juvenile courts.  Despite enthusiasm for
 
programs, efforts to place counselors in elementary schools
 
have been hampered in some areas of the country by personnel
 
shortages, insufficient training programs and lack of funds
 
(Cohen, 1990).
 
As additional services have been called for, elementary
 
school counseling programs have been gradually changing
 
emphasis from crisis intervention to comprehensive
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developmental counseling programs, including preventive
 
services, developmental activities, and remedial assistance
 
(Schmidt, 1991).  The scope of counseling services has
 
increased dramatically since the 1960s (Cole, 1988).  As
 
more and more states mandate elementary school counseling
 
programs, it is important that counselors be prepared to
 
meet the new comprehensive program standards.  Those
 
entering school counseling must be capable of flexibility in
 
acquiring new skills as demands for their services change
 
(Walz, 1988).
 
The American Counseling Association (ACA) supported
 
federal legislation to implement new counseling programs in
 
elementary schools--the Elementary School Counseling
 
Demonstration Act (HR 3970).  This Act calls for $1 million
 
to be appropriated during the next five years with the
 
purpose of supporting elementary counseling services.  This
 
support will be in the form of  "grants to local education
 
agencies to establish effective and innovative elementary
 
school counseling programs that can serve as national
 
models" (Yep & Morrissey, 1994, pp. 1,  8).
 
It appears that elementary school counseling is
 
increasingly being seen as necessary by mental health
 
professionals as well as school systems to help children who
 
are coping with unprecedented social stressors.  Since the
 
1960s the scope of school counseling has grown and
 
diversified in an attempt to meet the needs of these
 
children; however, most states do not mandate elementary
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school counselors, and the schools that do have school
 
counselors are hampered by lack of funding, student-to­
counselor ratio difficulties, personnel shortages, and lack
 
of proper training to reflect these changes.
 
Elementary School Counselor Roles
 
In comparison to the well-established and highly
 
visible roles in education of school administrators and
 
teachers, elementary school counselor roles are still not
 
clearly defined.  Walz (1988) analyzed this issue:
 
"Counselors themselves still seem confused about just what
 
their mission is--and that confusion is indeed mirrored in
 
the differences in tasks performed from school to school"
 
(p. 206).  Most of the research in the last 20 years has
 
dealt with role confusion by attempting to describe,
 
establish and clarify the role of the elementary school
 
counselor.  To further explain the issue of role confusion,
 
Cole (1988) reports: "The issue of (the school counseling
 
role) persists.  Despite role statements, research, and
 
countless articles, much diversity and confusion continue"
 
(p. 142).  It is widely recognized that elementary school
 
counselors perform different duties and functions than
 
secondary school counselors (APGA, 1970; Bonebrake &
 
Borgers, 1984; Furlong, Atkinson & Janoff, 1979).
 
In 1990 ASCA issued a role statement defining the
 
school counselor's role without distinguishing elementary
 
school counselors from other school counselors, i.e. high
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school guidance counselors.  Also in 1988, ASCA (cited in
 
Rotter, 1990) defined the counselor's role for counselors
 
who work in K-12 settings:
 
School counselors are specifically credentialed
 
professionals who work in school settings with
 
students, parents, educators, and others within
 
the community.  They design and manage
 
comprehensive developmental guidance programs to
 
help students acquire skills in the social,
 
personal, educational, and career areas necessary
 
for living in a multicultural society.  School
 
counselors accomplish this by employing such
 
interventions as guiding and counseling students
 
individually or in small groups, by providing
 
information through group guidance, by
 
contributing to the development of effective
 
learning environments, through student advocacy,
 
and through consulting with others.  (p.  183)
 
It becomes increasingly difficult to identify the
 
specific role of the elementary school counselor, as the
 
elementary school counselor is often lumped in with all
 
school counselors in research projects, or research projects
 
have only sampled secondary school counselors with the
 
intimation that the study might generalize to include
 
elementary school counselors.  With this in mind the
 
following studies are discussed.
 
Several investigators have found that school counselors
 
were dissatisfied with roles, excessive job demands,
 
opportunities for advancement and administrative policies
 
(Dietz, 1972; Hansen, 19697; Morgan, 1978; Page, 1980). Katz
 
(1989) found that secondary counselors expressed
 
dissatisfaction with their counselor roles as well as
 
preparation they received for the job.  While these studies
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have provided important information about the job
 
satisfaction of secondary school counselors, there is little
 
information pertaining to elementary school counselors' job
 
satisfaction.
 
Boy and Pine (1980) observed that secondary counselors
 
had become disillusioned and discouraged as the professional
 
role which they envisioned during counselor preparation
 
seemed unrealistic once on the job.  It seems that neither
 
the expectations of counselors nor counselor educators have
 
been realized.
 
Tegtmeyer (1980) found that more than half the school
 
counselors in her survey reported that fifty percent (50%)
 
or more of their total life stress resulted from their work.
 
Seventy-six percent (76%) of the subjects reported their
 
work to be at least moderately stressful.  School counselors
 
reported experiencing stress from quantitative work overload
 
as well as dealing with crisis situations such as child
 
abuse.
 
Research reviewed by French and Caplan (1972) indicated
 
that occupational stressors such as role conflict, role
 
overload and poor interpersonal relationships seriously
 
jeopardized health and, in turn, decreased performance on
 
the job.  Job stress can result in lowered work performance,
 
reduced morale, and decreased problem-solving ability
 
(McLean, 1974).
 
The concept of role conflict is important in the
 
investigation of job satisfaction in elementary school
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counselors.  Role conflict has been identified as a
 
potential source of tension in job satisfaction (Tegtmeyer,
 
1980).  According to role theory, if the perceptions and
 
expectations of a person are in conflict with supervisors'
 
and co-workers' perceptions and expectations, the person
 
will experience role conflict.  This stress may cause
 
dissatisfaction and cause the person to perform with
 
decreased efficiency (Rizzo, House, & Lirtzman, 1970).
 
In reviewing general population studies analyzing much
 
of the role conflict and role ambiguity research to date,
 
Jackson and Schuler (1985) concluded that job satisfaction
 
was the most frequently used predictor variable for role
 
conflict and role ambiguity.  Job satisfaction was
 
negatively correlated with both role ambiguity and role
 
conflict.  These authors recommended that future research
 
should develop a model to explore predictor variables such
 
as age, job preparation and work characteristics.
 
In a study of role congruence of secondary counselors
 
and principals, Stickel (1988) concluded that there is
 
agreement between counselors and principals on sub­
professional duties--a conclusion in direct opposition to
 
research beginning in the 1950s.  However, counselors
 
reported low levels of job satisfaction, providing some
 
evidence for a relationship between perception of roles and
 
job satisfaction.  Further research needs to examine the
 
sources and consequences of this dissatisfaction.
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Job Satisfaction
 
There has been very little research on job satisfaction
 
regarding elementary school counselors.  Most of the
 
research that does appear concerning elementary school
 
counselors focuses upon role definition (Walz, 1988).
 
Although helpful, these studies fail to give insight into
 
elementary school counseling and its contribution to the
 
education process as a whole.  The topic of job satisfaction
 
has not been the subject of any journal articles published
 
in the 5-year period 1989 to 1994 in Elementary School
 
Guidance & Counseling,  the major journal for elementary
 
school counseling study.
 
In a recent dissertation of job satisfaction among
 
elementary school counselors in Virginia, Kirk (1990)
 
identified subfactors of background, job preparation and
 
work setting as predictor variables of job satisfaction.
 
He did find that none of these variables accounts for a
 
significant proportion of the variance in job satisfaction
 
and recommended future research.  This research would
 
examine the effect of variables such as marital status,
 
central office supervision versus building principal
 
supervision, advancement opportunities and the effect of
 
specific school system policies upon elementary school
 
counselors.
 
The need for further research in this area has been
 
suggested by several investigators (Holloway, 1982; Morse &
 
Russell, 1988; Rotter, 1990).  Each of these studies has
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emphasized the need for changes in training programs for
 
elementary counselors, specifically the need for changes in
 
practicum and field-based experiences.
 
This suggests that there are a number of unanswered
 
questions about elementary school counselors that need to be
 
addressed in order for counselor educators and counseling
 
supervisors to make better pre-service and in-service
 
training decisions.  Research is needed that will focus on
 
locating the relationships which enhance job satisfaction,
 
especially pertaining to graduate preparation.
 
The current study's focus has been to address Kirk's
 
issues for elementary school counselors in the Pacific
 
Northwest.
 
Statement of the Problem
 
This study was undertaken to investigate factors
 
relating to job satisfaction of elementary school
 
counselors.  One of the salient unanswered questions about
 
elementary school counselors is their level of overall job
 
satisfaction.  Although the potentially damaging effects of
 
low job satisfaction have been documented for other
 
occupations, this has not been researched for elementary
 
counselors.  It is quite conceivable that such sources of
 
job satisfaction as responsibility and compensation  may
 
result in increased job satisfaction for elementary school
 
counselors.  Demographic factors such as number of buildings
 
served, case load and years of teaching experience may
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affect job satisfaction.  Most of the research relating to
 
the job satisfaction of elementary counselors has been
 
concerned with a specific aspect of their job, such as
 
burnout, and not overall job satisfaction (Kirk, 1990).  To
 
date, little research has been done which directly considers
 
job satisfaction and factors influencing job satisfaction
 
among elementary counselors.
 
Purpose of the Study
 
The purpose of this study was to (a) describe current
 
elementary counselor characteristics, duties, and functions;
 
(b) determine the overall level of job satisfaction of
 
elementary school counselors,  (c) investigate factors
 
relating to job satisfaction of elementary school
 
counselors;  (d) assess the level of satisfaction with the
 
professional role of counselors; and (e) assess the level of
 
satisfaction with graduate preparation.
 
Research Questions
 
The following research questions were posed in the
 
study:
 
1.  What are the levels of overall job satisfaction in
 
elementary school counselors in the Pacific Northwest?
 
2.  How satisfied are Pacific Northwest elementary
 
school counselors with specific aspects of their jobs?
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3.  For elementary school counselors in the Pacific
 
Northwest, what is the relationship between overall job
 
satisfaction and selected demographic variables, graduate
 
preparation variables, and work setting characteristics?
 
Limitations of the Study
 
The study is limited by the population selected for
 
participation in this study.  This study includes elementary
 
school counselors in the Pacific Northwest who were employed
 
both full-time and part-time in the public school systems.
 
This population may not be representative of elementary
 
school counseling programs in the United States. Another
 
limitation of the study may be in not measuring internal
 
variables that may affect the participants' responses, such
 
as burnout, stress levels, anxiety, apathy, psychological
 
and emotional states.
 
Definitions
 
Operational definitions for the critical concepts in
 
this study are as follows:
 
1.  Elementary school counselors.  Elementary school
 
counselors are those individuals serving students primarily
 
in grades K-6 and who are employed either part-time or full-

time as counselors in the public elementary schools of
 
Idaho, Oregon and Washington.
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2.  Job satisfaction.  Job satisfaction is defined as a
 
composite of the attitudes, evaluations, or emotional
 
responses an individual has about the many facets of a
 
particular job.  This composite is quantified in this study
 
as  measured by the standardized instrument called the
 
Minnesota Satisfaction Questionnaire (MSQ) and the single
 
item Likert response on Question 9b of the Elementary School
 
Counselor Questionnaire.
 
3.  Role.  Role is defined as a set of expectations
 
applied to the job holder of a particular position by the
 
job holder and his/her co-workers.
 
4.  Role conflict.  Role conflict is incongruity of the
 
expectations associated with a role.  Expectations which
 
differ from those of co-workers can cause role conflict.
 
5.  Sources of job satisfaction.  Sources of job
 
satisfaction specifically include the 20 subscales on the
 
Minnesota Satisfaction Questionnaire (short form) as
 
discussed in Chapter 3.
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CHAPTER 2
 
REVIEW OF THE LITERATURE
 
Introduction
 
Chapter 2 is a review of the research relevant to job
 
satisfaction and possible contributing factors to job
 
satisfaction in elementary school counselors.  The first
 
section in this review of the literature defines the concept
 
of job satisfaction and summarizes the history of the major
 
theories of job satisfaction.  If a particular theory was
 
found to be referenced by three or more studies, it was
 
considered to be a major theory.  The second section
 
describes methodological approaches to measuring job
 
satisfaction.  The third section describes research relating
 
to job satisfaction in school counselors.  Factors
 
contributing to job satisfaction such as role conflict,
 
graduate preparation and duties and functions performed are
 
covered.
 
Job Satisfaction
 
Most job satisfaction studies concern people in
 
industrial and business settings.  Some studies have been
 
done on selected professional groups.  In the 1960s
 
researchers examined the job satisfaction and performance of
 
rehabilitation counselors (Hansen, 1967).
 15 
The issue of job satisfaction for school counselors has
 
been looked at only minimally by researchers, and when it
 
has been researched, only studies of secondary school
 
counselors have been done.  While these studies have shown
 
that burnout, administrative policies and practices, and
 
role conflict are potential barriers to job satisfaction, it
 
has not been shown that these apply to elementary school
 
counselors.  Studies that have been done on elementary
 
counselors have focused solely on role conflict and have not
 
included job satisfaction.  It has not been shown
 
specifically that there is a correlation between job
 
satisfaction, role and graduate preparation.
 
The Definition of Job Satisfaction
 
A general lack of consensus as to the definition of job
 
satisfaction exists.  A few of the more broad definitions of
 
job satisfaction are described below.
 
Hoppock (1935) authored an extensive study on job
 
satisfaction of teachers and observed: "Maladjustment,
 
whatever it relates to, creates dissatisfaction within the
 
individual and thwarts his [sic] search for happiness"  (p.
 
27).  Hoppock concluded that individuals who took life as
 
it came without rebellion found an enviable state of
 
happiness.
 
The difference between what persons think they should
 
receive and what they feel they actually receive in a given
 
job is how Porter (1961) defined job satisfaction.  When the
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discrepancy between individual perceptions of reality and
 
individual perceptions of the ideal is small, job
 
satisfaction is greater.  Job satisfaction, according to
 
Locke (1969), is the pleasurable emotional state resulting
 
from the appraisal of one's job as achieving one's values
 
for that job.  Kalleberg (1977) interpreted job satisfaction
 
as "an overall affective orientation on the part of
 
individuals toward work roles which they are presently
 
occupying"  (p. 126).
 
Each person's feelings about his or her own specific
 
job is how Gruneberg (1979) defined job satisfaction.
 
Schultz (1982) was on a similar track when he stated that
 
the person's "psychological disposition" about the work they
 
do is the criteria for job satisfaction.
 
p. 168) .
 
Theories of Job Satisfaction
 
The Job Satisfaction Blank was developed by Hoppock in
 
1933 to assess job satisfaction in teachers, putting levels
 
of job satisfaction on a single continuum.  He posited that
 
if the presence of a variable in the work setting leads to
 
satisfaction, then the absence of this variable will produce
 
job dissatisfaction (Gruneberg, 1979).
 
Researchers of job satisfaction have used Maslow's
 
(1954) theory of hierarchical needs to suggest that worker
 
needs are ordered hierarchically, beginning with the most
 
basic needs (physiological, safety, love-and-belonging, and
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esteem) and continuing to the need for self-actualization.
 
Self-actualization, according to Maslow, is becoming the
 
best that one can be.  In a study utilizing Maslow's theory,
 
Kreis and Milstein (1985) found that job satisfaction in
 
teachers is likely when the teacher's perception of benefits
 
from a job matches what that teacher perceives being needed
 
from the job.  Sweeney (1981) examined the difference
 
between the actual and ideal needs of teachers and found
 
that the greatest need deficiency was in the category of
 
esteem, the prestige or status accorded to teachers.
 
Herzberg's two-factor theory of job satisfaction was
 
the most frequently referenced theory concerning job
 
satisfaction.  This theory began with his publication of The
 
Motivation to Work (Herzberg, Mausner, & Snyderman, 1959).
 
Herzberg maintained that people have two basic types of
 
needs:  (a)  the need for psychological growth, or motivating
 
factors; and (b)  the need to avoid pain, or hygiene factors.
 
Herzberg (1968) found that negative views of hygiene factors
 
or extrinsic factors, such as company policy, supervision,
 
work setting, salary, status, relationship with peers, and
 
security contributed to job dissatisfaction.  He also found
 
that positive views of factors he called motivating factors
 
or intrinsic factors, such as recognition, achievement and
 
advancement contributed to job satisfaction.
 
Holland developed his theory of vocational choice in
 
1973.  He theorized that job satisfaction depends upon the
 
fit between one's personality type and the environment in
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which one works (Chapman & Jorde-Bloom, 1986).  He developed
 
six personality types:  realistic, artistic, social,
 
investigative, enterprising, and conventional.  Counselors
 
are described as having a combination of social,
 
enterprising, and conventional personality types.  According
 
to this theory counselors who most closely match these three
 
personality types should experience greater job satisfaction
 
than counselors who have other personality type
 
combinations.
 
Using a social-ecological model, Moos (1979) theorized
 
that satisfaction in one's job depends on the nature of the
 
individual's values and needs as well as on the nature of
 
the job.  This reciprocal causation approach targets a
 
combination of cognitive processes and coping responses that
 
individuals use to negotiate the demands of their work
 
environment.  The factors of locus of control, expectations,
 
self-perceptions of effectiveness, and outcomes are examined
 
in this theory.
 
Measurement of Job Satisfaction
 
There are a variety of methods used to measure job
 
satisfaction, including interviews, sentence completion
 
tests, critical-incident inquiries, and questionnaires.  The
 
definition of job satisfaction often dictates the approach
 
for assessment.  The most often-used technique in the
 
measurement of job satisfaction is the questionnaire.
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Gruneberg (1979) regarded the use of standardized
 
questionnaires as imperfect but the best alternative  to get
 
information on job satisfaction.  He noted that people
 
clearly give socially acceptable responses rather than real
 
answers to questions.  Most job satisfaction questionnaires
 
have been based upon Herzberg's two-factor theory of job
 
satisfaction, using both the hygiene factors and the
 
motivation factors (Gruneberg, 1979).
 
One job satisfaction questionnaire commonly used in
 
research is the Minnesota Satisfaction Questionnaire (MSQ).
 
The MSQ is an instrument that measures various components of
 
satisfaction with several different aspects of the work
 
environment.  It is based on a conceptual framework for
 
research, entitled the "Theory of Work Adjustment" which
 
uses the correspondence between work personality and the
 
work environment as the principal reason for observed work
 
adjustment outcomes.  The research based on this theory
 
resulted in the development of the MSQ which enables an
 
individualized measurement.  This individualized measurement
 
is useful because two individuals may express the same
 
amount of general satisfaction with their work but for
 
entirely different reasons (Weiss, Dawis, England &
 
Lofquist, 1967).
 
Studies of School Counselors Related to Job Satisfaction
 
Several articles have appeared with a focus upon job
 
satisfaction, disappointment and commitment of counselors
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(Dietz, 1972; Fujinaka & Stone, 1974; Warnath  & Shelton,
 
1976).  In most cases writers referred to expectations that
 
counselors had about the job, not the measurement of factors
 
that contributed to job satisfaction.  A study by Dietz
 
(1972) stated that although there were many studies in the
 
area of counselor role and function, there were few that
 
examined the topic of counselor job satisfaction.
 
Wood (1976) encouraged the study of job satisfaction in
 
education to allow school administrators to provide optimal
 
conditions for retention of employees and to promote staff
 
development.  Parker (1979) also advocated identifying
 
aspects of job satisfaction for school counselors so
 
supervisors and administrators could improve the functioning
 
of their counseling programs.  Parker advocated changing
 
those job stressors that create job dissatisfaction and
 
providing assistance to counselors in learning to cope with
 
those environmental stressors that cannot be changed.  She
 
concluded that stressful job components can lead to a
 
variety of mental health problems, such as low self-esteem,
 
tension and impaired interpersonal relationships.
 
Farber (1983) gave credit to Freudenberger for first
 
using the term "burnout" in 1974 to denote a state of
 
physical and emotional depletion resulting from conditions
 
of work.  He borrowed a word that was used colloquially in
 
the 1960s to refer to the effects of chronic drug abuse.
 
According to Farber, in 1981 Pines and Aronson noted that
 
burnout is "characterized by physical depletion, by feelings
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of helplessness and hopelessness, by emotional drain, and by
 
the development of negative self-concept and negative
 
attitudes toward work, life and other people" (p.7).  The
 
symptoms of burnout include attitudinal, emotional, and
 
physical components.
 
Farber (1983) noted that the process of training to be
 
a counselor can produce problems.  Often there is an
 
increase in depression as students become more aware of
 
their own conflicts and problems.  Sometimes there is over-

identity with patients and supervision may be conflicting.
 
Farber also noted that specific stresses for mid-career
 
therapists are a sedentary job, being secluded, working
 
without support and expertise of a supervisor, absence of
 
reliable feedback, effects on spouse and children, and
 
symptoms of mid-life crisis.  These symptoms might include
 
physical signs of aging, existential doubts regarding one's
 
mission in life, the death of close friends and relatives,
 
and consideration of one's own mortality.  According to
 
Farber, counselors experience the greatest financial and
 
emotional strains at this middle-age developmental stage of
 
life.
 
In a study of burnout and related factors affecting
 
public school counselors, Burchette (1982) found that
 
burnout was significantly related to certain demographic
 
variables including counselor age, marital status, ethnic
 
background, and gender.  Male counselors experienced more
 
frequent and intense feelings of depersonalization than
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female counselors.  Female counselors experienced more
 
frequent and intense feelings of personal accomplishment
 
than did male counselors.  School counselors who were ages
 
30 to 39 were found to cite emotional exhaustion more often
 
than counselors above 39.  Counselors who were age 50 and
 
above experienced fewer frequent feelings of
 
depersonalization than counselors who were age 50 and below.
 
Being separated from their spouse caused counselors more
 
frequent feelings of depersonalization than with single
 
counselors.  Caucasian counselors experienced both more
 
burnout and feelings of depersonalization than African-

American counselors.  Counselors in secondary schools
 
reported more frequent and intense depersonalization than
 
elementary school counselors.
 
In Kirk's (1990) study of job satisfaction of Virginia
 
elementary school counselors, he examined several variables
 
as predictors of job satisfaction:  demographic background
 
variables, job preparation variables and work setting
 
variables.  Using a hierarchical multiple regression
 
formula, he was unable to identify any of these variables as
 
predictor variables.  Although using typical variables in
 
job satisfaction studies, his analysis did not incorporate a
 
factor analysis procedure which may have affected the
 
significance of his results.  On the plus side, Kirk
 
examined overall general job satisfaction, as opposed to
 
single aspects of job satisfaction, such as burnout, which
 
had not been done before with elementary school counselors.
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However, he sampled elementary school counselors from one
 
state only, Virginia, making it difficult to generalize his
 
findings.  The current study attempts to address  some of
 
the difficulties in Kirk's study.
 
Role Conflict Among Elementary School Counselors
 
Elementary school counseling got its start as early as
 
1926 with Burnham's Great Teachers and Mental Health (cited
 
in Rotter, 1990), but didn't really take off until the 1950s
 
and 1960s.  Then, as now, the focus was on developmental
 
guidance.  This developmental emphasis is the major factor
 
that distinguishes elementary school counselors from other
 
mental health professionals.
 
Few topics within the counseling profession have been
 
given more attention than the role and function of
 
practicing school counselors.  "The Unique Role of the
 
Elementary School Counselor" was originally published in the
 
Elementary School Guidance & Counseling journal in 1974
 
Since 1974, the role of the school counselor has been
 
revised three times (ASCA Role Statement, 1981).
 
Despite the changes in role statements, criticisms
 
about the stated role and actual practice of school
 
counseling continue (Day & Sparacio, 1980).  Much of the job
 
satisfaction research concerning school counselors has
 
investigated role conflict.  Role conflict happens when an
 
individual's perception of his or her role is different than
 
the perceptions of the individual's supervisor or publics
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that are served.  For school counselors this means that
 
their perceptions of their roles are not congruent with the
 
perceptions of principals, teachers, and parents.
 
In 1964 the National Defense Education Act (NDEA)
 
approved the expenditure of federal funds for elementary
 
school programs at the local school level for the first
 
time.  Almost 15 years later the majority of states had
 
fewer than 200 elementary school counselors with ratios of
 
2000:1 or greater (Miller, 1989).  Then, as now, the
 
presence of school psychologists and social workers in the
 
school caused role confusion.
 
In 1973, Dinkmeyer cited Wrenn's 1962 book The
 
Counselor in a Changing World which indicated that
 
counselors at the elementary level must work much more with
 
parents and teachers than do counselors at the secondary
 
level.  However, in 1973 Dinkmeyer found a majority of
 
elementary school counselors were still being trained in
 
counselor education programs that did not appear to
 
recognize the difference between secondary counselor roles
 
and elementary counselor roles.
 
There continues to be disagreement about the elementary
 
counselor's role.  According to Miller (1989), recent
 
researchers (Bonebrake & Borgers, 1984; Kameen, Robinson, &
 
Rotter, 1985; Morse & Russell, 1988) investigating the
 
elementary school counselor role did not use the 1981
 
American School Counselor Association (ASCA) role statement
 
as a guide for counselor duties and functions.
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A survey was used by Miller (1989) to discern the
 
perceptions of the role of the elementary school counselor
 
and found that principals, teachers and parents reached a
 
high level of agreement on identified functions  of the
 
counselor's role.  This study adds to the confusion about
 
roles.
 
Carter (1990) examined the effectiveness of the ASCA
 
role statements as accurate descriptors of elementary school
 
guidance and counseling programs.  Three factors were
 
examined: counseling, consulting, and coordinating roles.
 
There were significant differences between the perceived and
 
ideal roles of school counselors.  The data revealed that
 
counselors felt that they were not always doing what they
 
believed they should be doing.  Counselors felt they should
 
be doing more counseling and consulting functions and fewer
 
administrative, clerical, and duty-oriented functions.
 
The origins of the journal Elementary School Guidance &
 
Counseling and the role of elementary school counselors were
 
the focus of an editorial by Dinkmeyer (1989).  In this
 
editorial he indicated that the challenges in 1968 were not
 
very different from the challenges that still exist.  In the
 
early 1970s there was much discussion about whether there
 
should be an emphasis on preventing difficulties through
 
elementary school guidance or an emphasis on therapeutic
 
approaches for treating children with major problems.  It
 
took time for the counseling profession to change from
 
secondary counselors working with adolescents focusing on
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career guidance to elementary school counselors dealing with
 
behavioral problems and focusing on affective education.
 
The frustration of counselors with the counseling role
 
was identified in a study by Baker (1981) and is summed up
 
by the following:
 
Counselors (in all educational settings) have been
 
encouraged to consider several different primary
 
roles over the years.  These changing notions
 
about primary roles for counselors have been more
 
frustrating than sustaining for many counselors.
 
The frustration seems to be associated with the
 
relative helplessness that school counselors feel
 
in attempting to establish their own role.  (p.
 
247)
 
Ibrahim, Helms and Thompson (1983) helped clarify the
 
role of secondary school counselors by examining the
 
perceptions of counselors, administrative personnel,
 
parents, and the business community.  The resulting
 
discrepancies found that counselors disagreed with
 
administrators on the importance of research and staff
 
consultation, viewing these as less important.  Also, both
 
administrators and counselors viewed the functions of
 
counseling, helping parents, and public relations as more
 
important than either the parents or the business community.
 
In addition, the business community and parents saw the
 
functions of academic and vocational planning higher than
 
did administrators and counselors.  Administrators rated
 
program development and testing more important than did
 
counselors.  The authors concluded that counselors should be
 
encouraged to become proactive change agents.
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System-wide counselor supervisors' perceptions of their
 
current roles as they actually exist, and as they would
 
exist in an ideal school counseling program were assessed by
 
Bradley (1988).  The results of the study indicated that
 
significant differences existed in the actual and ideal role
 
perceptions for supervisors of secondary counselors and
 
supervisors of combined secondary and elementary
 
counselors.
 
Teacher-counselor relationships were compared in
 
elementary and secondary schools in research done by Wittmer
 
and Loesch (1975).  They found that the inability of the
 
counselor to articulate the counselor's role to the rest of
 
the school's staff was one of the major causes of
 
interpersonal communication difficulties between counselors
 
and other school staff.  They found significant differences
 
between elementary and secondary teachers' perceptions of
 
their respective school counselors.  Elementary teachers
 
were consistently less critical and less negative toward
 
counselors than were secondary teachers.  They found that
 
only six percent of elementary teachers felt counselors
 
should be teaching classes.  Since this study was done in
 
1975, it is interesting to note the different expectations
 
in this one area currently.  In many developmental guidance
 
programs the current expectation is that elementary school
 
counselors will implement guidance curriculum in the
 
classroom at least thirty percent of the time.
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Over one-fifth of elementary teachers felt that
 
counselors occupied a unique "privileged" position in their
 
school.  According to Wittmer and Loesch (1975), this
 
uniqueness can be both positive and negative to the school
 
counselor as teachers are less likely to use a resource
 
person whom they feel is in a privileged position.  Under
 
these conditions the school counselor will find it difficult
 
to gain the trust and respect of teachers.
 
Three major roles emerged when Moore (1969) questioned
 
school personnel regarding the elementary school counselor's
 
functions:  (a) developmental guidance;  (b)  individual
 
counseling; and (c) referral system.  He stated that the
 
search for role definition should have as its goal meeting
 
the needs of the individual school and the children who
 
attend that school and must, by definition, be flexible.
 
Assessing the extent to which elementary educators
 
agree on which tasks are counseling tasks and which tasks
 
are non-counseling tasks was the purpose of Homburger's
 
(1991) study.  Three groups were studied to assess the
 
extent of agreement:  teachers, guidance counselors, and
 
principals.  There was a high level of congruence between
 
respondent groups, but differences were found in the level
 
of agreement within respondent groups.  Elementary teachers
 
had lower levels of agreement among themselves.  Counselors
 
had more items with low levels of agreement within
 
themselves compared to the other groups.  However, regarding
 
non-counseling tasks, counselors had the highest number of
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items with a high level of agreement.  The need to seek
 
mutual agreement among school principals regarding counselor
 
tasks was a recommendation, as actual tasks performed by the
 
elementary school counselor are largely determined by the
 
on-site elementary school principal.
 
Bradley (1978) identified multiple role expectations  as
 
a conflict for counseling--the fuzziness with which the
 
counselor's role is defined.  She stated the following:
 
Counseling seems to be one of those words that
 
everybody understands, but no two people seem to
 
understand in the same way...These widespread
 
differences of opinion about what is an
 
appropriate role for counselors have serious
 
consequences for  the profession".  (p.43)
 
Often the counselor is constrained by the attitude of the
 
principal toward counseling as counseling priorities are
 
often determined by the administration.
 
With the passage of the Education for All Handicapped
 
Children Act of 1975 pupil personnel services in the
 
elementary schools proliferated, specifically school
 
psychologists and school social workers.  This trend will
 
continue as there is currently much interest in elementary
 
school counselors as primary mental health providers.  Many
 
critics believe that there has been too much emphasis on
 
special education services and that children in regular
 
eduction have been ignored (Humes & Hohenshil, 1987).  The
 
political and legislative decisions have generated more
 
staffing, and at the same time, role differentiation
 
problems for pupil services personnel.  For example, school
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social workers engaging in group counseling have resulted  in
 
role conflict among counseling professionals.
 
Schmidt (1984) observed that social and economic trends
 
have contributed to the increased need for professional
 
counseling in the schools and more qualified counselors  to
 
render those services.  One trend that has expedited the
 
revamping of the counselor's role has been elementary school
 
counseling.  Counseling services that offer programs to all
 
ages that are appropriate for all stages of growth and
 
development will provide services that help with a wide
 
range of human concerns.
 
Cognitive dissonance theory was applied to role
 
confusion when Van Hoose, Pietrofesa and Carlson (1973)
 
stated that:
 
At times there appears to be a discrepancy between
 
what a counselor expects to do on the job and what
 
actually occurs when he [sic] becomes a
 
practitioner...The role the counselor enacts
 
should be consistent with his [sic] expectations
 
or else anxiety and resultant dissonant state
 
occur...Role status and peer approval are
 
intricately involved in job satisfaction.  (p.  12)
 
These authors argued that perceptions of counselor
 
responsibilities by others may be conflicting and
 
incompatible.
 
Some researchers have suggested that there is a
 
relationship between a lack of proper supervision and a weak
 
implementation of the counselor's role and function.
 
Alvarez-Cruz (1990) examined job satisfaction and motivation
 
in teachers who were in their mid-adult years.  She tried to
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isolate techniques that could be used by the principal to
 
improve job satisfaction and increase motivation of the
 
staff, and that would also take into account adult
 
developmental stages.
 
Teacher perceptions of the counselor role were
 
important according to Wilgus and Shelley (1988).  They
 
designed research to examine the counselor-teacher
 
relationship and the impact teacher attitude plays in
 
defining counselor roles.  They found general agreement
 
between teacher perceptions and expectations and actual use
 
of counselor time for individual counseling.  Teachers
 
indicated a higher priority for classroom programs than they
 
perceived counselors to be doing.  As the counselor role
 
continues to evolve, the three priorities that stand out in
 
this study are individual and group counseling, staff
 
consultation, and parent education.  According to Wilgus and
 
Shelley (1988) the emerging literature on counselors as
 
consultants strongly supports the movement to include the
 
counselor to assist the classroom teacher with individuals
 
and groups.
 
Miller (1988) stressed the need for counselors to
 
establish clear roles and functions on their jobs.  Miller
 
identified what functions counselors in excellent public
 
schools saw as important to their counseling programs.  For
 
elementary school counselors the rankings were as follows:
 
(1) Counseling and Consulting,  (2) Coordinating,  (3)
 
Professional Development,  (4) Career Assistance,  (5)
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Organization,  (6) Educational Planning,  (7) Assessment, and
 
(8) Discipline.
 
To avoid counselor burnout Boy and Pine (1980) advised
 
counselors to examine the counseling role periodically.
 
They observed that the pressure to expand counseling roles
 
may invite burnout.  They advised carefully selecting the
 
organization counselors work for, associating with
 
committed, concerned colleagues, developing a sense of
 
organizational involvement and being reasonably committed to
 
a theory of counseling.  In addition, counselors should
 
focus on the role of individual and group counseling and
 
increase their time commitment to these functions.
 
Elementary school counselors were surveyed to determine
 
if a consensus exists regarding the amount of time they
 
actually spend in a number of professionally defined roles
 
as well as the amount of time they'd like to devote to each
 
role.  Furlong, Atkinson and Janoff (1979) in their survey
 
found some disagreement regarding the amount of time
 
counselors presently spend or should spend in each of the 14
 
roles.  A majority of counselors identified individual and
 
small group counseling as the activity that absorbs most of
 
their time.  Consulting and parent education ranked second
 
and third.  These findings illustrate that counselors see
 
their ideal roles in these areas and actual roles as
 
congruent.
 
Another study of the role of the elementary school
 
counselor was conducted by Morse and Russell (1988).  This
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study had counselors rate survey items  on ideal and actual
 
roles.  The ideal ratings significantly exceed the actual
 
ratings--conflict exists between the ideal and actual
 
function of elementary school counselors.  This finding is
 
inconsistent with the Furlong et al (1979) conclusion that
 
actual and ideal roles are congruent regarding individual
 
and group counseling, consulting and parent education.  The
 
largest degrees of discrepancy between ideal and actual
 
ratings in the Morse & Russell study were in the roles of
 
teacher-consultant, evaluation-assessment, parent-

consultant, and group counselor.
 
To add further confusion, using upper-elementary,
 
middle and junior high counselors and principals, Bonebrake
 
and Borgers (1984) reported similarity in the rankings of
 
perceptions of counselor roles.  Counselors and principals
 
agreed on the top five tasks that should ideally receive the
 
most and the least emphasis.  Individual counseling was
 
ranked first by both groups.
 
In Bonebrake and Borgers' study (1984) the discrepancy
 
between counselors' and principals' perceptions regarding
 
the role of the counselor was not found to be as great as in
 
previous studies.  The authors observe:
 
The issue of role definition does not have easy
 
answers.  It is complicated by the expectation
 
that counselors serve several publics, including
 
administrators, community, parents, teachers, and
 
students, and these publics often have different
 
expectations.  (p.198)
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Graduate Preparation, Duties, and Functions Performed
 
The congruence between secondary school counselor
 
preparation in graduate school and actual school practice
 
was the focus of Katz (1989) study.  She found that 58% of
 
counselor time was spent performing guidance related
 
functions and 42% was devoted to non-guidance functions.
 
The counselor preparation programs in New Jersey devoted
 
100% of preparation time to only those functions considered
 
professional and no time to the non-professional functions
 
which consume approximately 40% of counselors' time.  In
 
general, counselors in this study were more dissatisfied
 
than satisfied with their role.  Role expectations were not
 
congruent with the role that they actually perform, and a
 
majority of the counselors felt that their graduate program
 
did not adequately prepared them to perform the job.  She
 
concluded that there appears to be a schism between
 
preparation and practice.
 
Bradley (1978) identified two major areas of criticism
 
of counseling: inappropriate counselor preparation and
 
discrepancy in counselor role definition.  In the first area
 
regarding counselor preparation she observed: "There is a
 
reality gap between the jobs counselors are prepared for and
 
the jobs as they exist"  (p. 43).  Counselor educators are
 
accused of being unaware of the counselor's obligations to
 
the school institution.  They fail to keep in touch with
 
counseling as it exists in the school setting.
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According to Aubrey (1972) this incongruence between
 
practice and preparation has increased since the 1950s.
 
Regarding this schism he noted: "As a result neither the
 
expectations and goals of counselor educators nor those of
 
school based counseling personnel have been realized"
 
(p.  16).
 
Significant problems facing counselor education
 
programs were outlined by Forrest (1984).  Forrest found the
 
problems were program accreditation, 1-year versus 2-year
 
master's programs, licensing, school or community/agency
 
emphasis, faculty preparation in specialties, and static
 
philosophical/historical positions.  He suggested that it
 
would be necessary for counselor educators and on-site
 
supervisors in the practicum to work closely together to
 
bridge the gap between the reality in the field and the
 
expectations of counselor preparation programs.
 
Regarding professional standards for counselors Herr
 
(cited in Sweeney, Navin and Myers, 1984) noted that:
 
many school counselors are trained in institutions
 
that do not abide by professional standards of any
 
kind, that there are significant differences in
 
the competencies that school counselors acquire
 
from training and that the degree of rigor applied
 
to the evaluation of counselor education programs
 
by state departments of education or other
 
organizations differs widely.  Given such
 
conditions, we are not surprised to find that even
 
among the strongest counselor education programs
 
there are different views about how counselors
 
should be prepared.  (p. 373  374)
 
Accreditation of counselor training programs has made
 
great strides.  The first official standards for elementary
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school counselors were adopted in 1968.  In the past two
 
decades, the profession has moved from developing standards
 
to establishing accrediting bodies to implement the
 
standards.  Steinhauser and Bradley (1983) analyzed the
 
historical development of accreditation of counseling and
 
found that the initiation of standards by the AACD Board
 
(Standards for Preparation of Counselor Education, APGA,
 
1979) helped the professional direction for the future.
 
The Council for Accreditation of Counseling and Related
 
Educational Programs (CACREP) was born in 1981.  The council
 
is an independent body, but is affiliated with and receives
 
primary funding from the American Counseling Association
 
(ACA), its divisions, and those institutions and agencies
 
needing program accreditation.
 
The current CACREP (1994) standards include a
 
counseling core curriculum and specialty standards for
 
school counselors requiring a minimum of 48 semester hours
 
of graduate study, including extensive supervised practicum
 
and internship experience.  CACREP's chief goal is to
 
"strengthen credibility for the profession" (Steinhauser &
 
Bradley, 1983, p. 99).
 
In a study by Wilson and Rotter (1980) the following
 
skill areas were identified as priority training  needs:
 
classroom guidance, group counseling, self-concept
 
development, legal issues and implications, special
 
education needs, consultation, crisis-intervention,
 
communication skills, family counseling, parent education,
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curriculum input, and understanding child growth and
 
development.  A training void existed in policy/program
 
management, multicultural issues, sex-role identification,
 
the use of play therapy, change-agent skills, and needs-

assessment techniques.
 
In a report by The College Board, Keeping the Options
 
Open: An Overview (1986), the following gaps were reported
 
for preservice training:  training in special education
 
requirements; working with parents; dealing with
 
multicultural issues; working more effectively with groups
 
rather than solely with individual students; and developing
 
increased awareness of the world of work and careers.
 
In a position paper presented at the 1991 AACD
 
Convention,  Erk proposed that a course dealing with
 
implications of marital/family trends for counselors in our
 
nation's schools be offered.  He urged CACREP to revise
 
school counseling standards and proposed that school
 
counseling curriculum should be revised to contain this
 
course.  He stated that more and more of the counselor's
 
time will become devoted to family problems in the 1990s.
 
This will be a driving reason more elementary schools will
 
be adding elementary counselors to the school staff.
 
In 1989, the Association for Counselor Education and
 
Supervision (ACES) division of the American Counseling
 
Association (ACA) adopted standards for counseling
 
supervisors.  In this statement the following sentence
 
outlined the reason for these standards:  "Clearly, there
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currently exists a strong need to describe the counseling
 
supervisor's role and functions so that relevant graduate
 
and continuing training programs can be developed"  (p.  1).
 
The ACA also outlined a curriculum guide for supervisor
 
training.  These two events marked the growing
 
professionalism of counseling supervisors (ACES, 1989).
 
In 1990 the Association for Counselor Education and
 
Supervision (cited in Counselor Education & Supervision,
 
1990) adopted the following recommendations:
 
to establish consistency in the application of
 
professional standards across school counselor
 
preparation programs, accreditation of school
 
counselor preparation programs, and credentialing
 
of school counselors by state education agencies.
 
(p. 213)
 
ACES encouraged revision in school counselor curriculum
 
in these areas:  (a) needs-based program development,  (b)
 
multicultural concerns and issues,  (c) developmentally-based
 
intervention strategies,  (d) research,  (e) counselor
 
supervision, and (f) development of school-based
 
internships.  Counselor educators may be facing a struggle
 
of their own, asking whether it is better to prepare
 
counselors for jobs as they presently exist or for those
 
envisioned for the future (Bradley, 1978).
 
In an evaluation of counselor training and career
 
patterns, Hawthorne (1990) found that 93% of graduates felt
 
their master's program was equal to or better than other
 
available counseling programs.  Sixty-three percent felt
 
they were well prepared for their first positions of
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employment.  Practicum courses as well as courses in group
 
counseling and marriage and family counseling were evaluated
 
as having made the greatest contribution to professional
 
development.
 
Founding an innovative program, Smith (1989) joined a
 
local school district and formed a cooperative counseling
 
center with California State University to provide each with
 
substantial benefits.  The center was first proposed by the
 
university counselor education program to meet the needs of
 
its practicum students for training in family counseling.
 
The school district benefitted from having an on-site
 
referral source for families that could not afford to pay
 
for mental health services.  Family counseling training has
 
assumed more emphasis in the mental health field, but many
 
counselor education programs have not responded with
 
clinical training in family counseling for their students.
 
Synopsis
 
This chapter reviewed 58 studies.  Ten studies gave
 
support for the relationship between job satisfaction and
 
performance.  Six studies examined the relationship between
 
job satisfaction and personality structure.  Fourteen
 
studies identified problems with graduate preparation.  In
 
the biggest category, 28 studies examined role conflict in
 
school counselors.  These studies were used to give the
 
background for the research presented in Chapter 3.
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CHAPTER 3
 
DESIGN AND PROCEDURES
 
Introduction
 
This study was designed to investigate the current
 
status of job satisfaction in elementary school counselors.
 
The Design and Procedures Chapter is included to provide an
 
overview of the procedures used in sampling, measuring and
 
analyzing the data.  This chapter includes the following
 
sections in detail:
 
1.  The design of the study,
 
2.  a description of the participants,
 
3.  the instruments used to collect the data,
 
4.  the procedures utilized in the research,
 
5.  the research questions, and
 
6.  the statistical design.
 
Design of the Study
 
In the field of education five broad methods of
 
research have been widely accepted:  descriptive research,
 
experimental research, historical research, correlational
 
research and causal-comparative (Gay, 1976).
 
Since the purpose of this study was to describe the
 
current status of job satisfaction among elementary school
 
counselors, the descriptive research method was selected to
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meet the needs of the study.  Descriptive data is typically
 
collected through questionnaire survey, interviewer
 
observation, or a combination thereof.
 
Survey research is probably the best method available
 
to the social scientist interested in collecting original
 
data for describing a population too large to observe
 
directly.  Surveys are excellent vehicles for measuring
 
attitudes and orientations in a large population, and
 
questionnaires are essential to and most directly associated
 
with survey research (Babbie, 1986).  Surveys refer to an
 
investigation having a systematic method of data collection
 
of more than one case which measures the same variables in
 
each case, has a particular method of data analysis, and the
 
subject matter is always social (Marsh, 1982).
 
Questionnaires are the most widely used, highly structured,
 
data collection technique for survey data collection (de
 
Vaus, 1986), whereby each respondent is asked the same set
 
of questions.  Because of this, questionnaires provide a
 
very efficient way of creating a variable-by-case matrix for
 
large samples;  therefore, a questionnaire was the
 
instrument used for measuring the variables under the study.
 
In this study, data were collected through two self-

report questionnaires.  The two instruments used to collect
 
data for analysis were the  (a) short-form Minnesota
 
Satisfaction Questionnaire (MSQ) and the (b) Elementary
 
School Counselor Questionnaire (ESCQ).  Each questionnaire
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is described in further detail in this chapter under the
 
section "Instruments".
 
Participants
 
The population selected for this study was a simple
 
random sample consisting of 400 counselors drawn from the
 
elementary school counselors listed by the state departments
 
of education of Idaho (n = 72), Oregon (n = 402), and
 
Washington (n = 500).  The total number of names on these
 
lists was 1,164.  Using the Table of Random Numbers a random
 
sample of 400 was drawn from the total population.
 
Procedures
 
A packet containing an introductory cover letter, the
 
Elementary School Counselor Questionnaire, the short-form
 
MSQ and a self-addressed stamped envelope was sent to each
 
counselor in the sample during the spring term of 1993.
 
Each confidential survey was stamped with a coded number to
 
identify returns.  One week after the first mailing, a thank
 
you and follow-up postcard was sent to all of the subjects
 
in the study thanking them and requesting the completed
 
questionnaires.  Two weeks following the thank you
 
postcard, a second follow-up mailing was sent to all
 
participants who had not responded, as identified by survey
 
code number, along with another set of the same
 
questionnaires.  A final mailing with duplicate
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questionnaires was sent eleven weeks after the initial
 
mailing to participants who had not yet responded.  This
 
procedure follows the recommendations of Dillman (1978) for
 
obtaining adequate rate of response.  Three hundred twenty-

one (321) out of 400 persons surveyed responded, for an 80%
 
return rate.  Out of these, 298 questionnaires were useable,
 
for a final return rate of 74.5% (see Table 3.1).  Of the 23
 
non-useable returns, 10 respondents had moved to secondary
 
school counselor positions, 5 respondents were elementary
 
school principals not counselors, 2 counselors reported lack
 
of time to fill out the survey, 4 surveys came back with
 
addressee unknown, and 2 surveys were returned blank.
 
Table 3.1
 
Survey Response Rates
 
Step  Number returned  Percent of total
 
Total surveys mailed  400
 
Initial mail return  257  64
 
Returns after first 
follow-up mailing  53  13 
Returns after second 
follow-up mailing  11  3 
TOTAL  321  80
 
Total useable surveys  298  FINAL TOTAL  74.5
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The Instruments
 
Two instruments were used in this study, the short-form
 
Minnesota Satisfaction Questionnaire (MSQ), and the
 
Elementary School Counselor Questionnaire (ESCQ).  The
 
short-form Minnesota Satisfaction Questionnaire is a
 
standardized instrument widely used in research to collect
 
data on job satisfaction in a wide variety of occupational
 
fields.  The Elementary School Counselor Questionnaire was
 
developed by the researcher to gather demographic, job
 
preparation and work setting information.  This
 
questionnaire adheres to survey and questionnaire
 
development procedures outlined by Dillman (1978).  The
 
development of the content and format of the survey was
 
based upon a review of the literature and the
 
recommendations of current professionals in the field.
 
While the ESCQ measures job satisfaction from one single-

item Likert response, the MSQ is a composite score of 20
 
single-item subsscales measuring an overall level of job
 
satisfaction.  The subscales in the Minnesota Satisfaction
 
Questionnaire (MSQ) are possible predictor variables of
 
sources of job satisfaction.  The Elementary School
 
Counselor Questionnaire (ESCQ) addresses demographic
 
variables that affect job satisfaction.  The dependent
 
variable is quesetion 9b (Q9b) on the ESCQ--("I am satisfied
 
with my present job").  Both questionnaires are described
 
with respect to background, content, reliability, and
 
validity.
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Minnesota Satisfaction Questionnaire (MSQ)
 
The Minnesota Satisfaction Questionnaire (1967) or MSQ
 
measures job satisfaction.  The MSQ was selected to provide
 
a standardized measure of overall job satisfaction for this
 
study.  It was first normed with 12 occupational groups and
 
continues to be used with other occupations (Weiss, et al.).
 
The MSQ utilizes a 20-scale Likert-type format and samples
 
both intrinsic and extrinsic factors with a total of 100
 
items.  A short form with 20 items was developed by taking
 
representative items from each of the 20 scales which were
 
highly correlated.  The MSQ provides reliable, valid, and
 
well normed indicators of general satisfaction at work as
 
well as 20 sources of job satisfaction.  A copy of the MSQ
 
is included in Appendix A.
 
On the long-form Minnesota Satisfaction Questionnaire,
 
test-retest correlation of General Satisfaction scale scores
 
yielded stability coefficients of .89 over a one week
 
interval and .70 over a one year interval. No current data
 
are available for the short-form MSQ.  However, the data on
 
the long-form Minnesota Satisfaction Questionnaire infer
 
stability for the short-form MSQ since they both use the
 
same 20 subscales (Weiss, Dawis, England, and Lofquist
 
(1967).  For this reason and to simplify the testing
 
procedure for the respondents, the short-form MSQ was
 
chosen.  The MSQ (short-form) is self-administering and
 
respondents indicate how satisfied they are with the
 
reinforcer in their work environment.  Although the
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reliability of some scales tends to vary across groups, the
 
data suggest that, in general, the MSQ scales have adequate
 
internal consistency reliabilities (Weiss et al., 1967).
 
Several construct validity studies have provided
 
evidence of validity for general job satisfaction as
 
measured by the MSQ based on the Theory of Work Adjustment
 
(Weiss et al., 1967).  In this study, information on
 
reliability, validity, and scoring procedures are inferred
 
from the long form as is suggested by the authors (Weiss et
 
al, 1967).
 
The short-form MSQ consists of 20 items.  Each single-

item indicator or subscale was chosen as the best indicator
 
from 5 questions on the long-form MSQ.  Each single-item
 
indicator refers to a reinforcer in the work environment.
 
The respondents indicate how satisfied they are with the
 
reinforcer on their current job.  Five response alternatives
 
are provided for each item:  Very Dissatisfied;
 
Dissatisfied; Neither (satisfied or dissatisfied);
 
Satisfied; and Very Satisfied.  The following is a list of
 
the MSQ single-item indicators:
 
1.	  Ability utilization.  The chance to make use of
 
abilities.
 
2.	  Achievement.  The feeling of accomplishment I get
 
from the job.
 
3.	  Activity.  Being able to keep busy all the time.
 
4.	  Advancement.  The chances for advancement on this
 
job.
 
5.	  Authority.  The opportunity to tell other people
 
what to do.
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6.	  Company policies and practices.  The way
 
school system policies are implemented.
 
7.	  Compensation.  My pay and the amount of work I do.
 
8.	  Co-workers.  The way my co-workers get along with
 
each other.
 
9.	  Creativity.  The opportunity to try my own methods
 
of doing the job.
 
10.	  Independence.  The chance to work alone on the
 
job.
 
11.	  Moral values.  Being able to do things that don't
 
go against my conscience.
 
12.	  Recognition.  The praise I get for doing a good
 
job.
 
13.	  Responsibility.  The freedom to use my own
 
judgment.
 
14.	  Security.  The way a job provides for steady
 
employment.
 
15.	  Social service.  The chance to do things for other
 
people.
 
16.	  Social status.  The chance to be "somebody" in the
 
community.
 
17.	  Supervision-human relations.  The relationship
 
between supervisors and employees.
 
18.	  Supervision-technical.  The competence of my
 
supervisor in making decisions.
 
19.	  Variety.  The opportunity to do different things
 
from time to time.
 
20.	  Working conditions.  The working conditions.
 
The short-form MSQ is self-administering, and may be sent by
 
mail.  There is no time limit.
 
For scoring of the short-form MSQ, response choices for
 
both forms are weighted in the following manner:
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Response Choice  Scoring Weight 
Very Dissatisfied  One 
Dissatisfied  Two 
Neither  Three 
Satisfied  Four 
Very Satisfied  Five 
Thus, a higher score indicates greater satisfaction.
 
In interpreting the MSQ, raw scores for each MSQ scale
 
can be converted to percentile scores.  A percentile score
 
of 75 or higher would represent a high degree of
 
satisfaction; a percentile of 25 or lower would represent a
 
low degree of satisfaction; and scores in the middle range
 
of percentiles (26 to 74) would represent average
 
satisfaction (Weiss et al, 1967).
 
Elementary School Counselor Questionnaire
 
The Elementary School Counselor Questionnaire or ESCQ
 
was used to measure overall job satisfaction and gather
 
demographic information.  The approach used to provide
 
responses for the questions was the Likert-style format
 
which involves providing respondents with statements and
 
asking them to indicate how strongly they agree or disagree.
 
This provides the opportunity to construct a matrix question
 
format, asking several questions that have the same set of
 
answer categories.  The ESCQ can be found in Appendix A.
 
Some questions were phrased negatively so as to avoid a
 
response set; thus, items were reverse scored.  The mean
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score for each factor for the total number of counselors was
 
calculated to determine those factors which contribute to
 
high and low job satisfaction.
 
Respondents were asked to list information about their
 
preparation and training, including current degree status,
 
certifications and licenses held, date elementary counseling
 
certificate was received, years of teaching experience,
 
years of full-time counseling, and years of elementary
 
counseling experience.  Information about work setting
 
characteristics was gathered, including perceptions of
 
adequate staffing, amount of work, salary, caseload, number
 
of buildings served, job title of supervisor, number of
 
counselors in district, grade levels served, and
 
satisfaction with elementary school counseling roles.  The
 
survey specifically reports perceptions related to
 
functions, satisfaction with preparation and perceptions of
 
preferred time on task.  Prior to use, this instrument was
 
reviewed by practicing elementary school counselors.  Minor
 
adjustments in wording and format were made as a result of
 
these reviews.
 
For construct validity purposes, overall job
 
satisfaction scores from the MSQ were compared to overall
 
job satisfaction scores on question 9b on the ESCQ.
 
Evidence for the construct validity of the MSQ was derived
 
from its performing according to theoretical expectations
 
(Weiss et al, 1967).  The results of this comparison
 
indicated general agreement between both scales.
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In addition, the ESCQ contained four open-ended
 
questions.  These questions were asked to obtain information
 
that might be helpful to counselors, administrators, and
 
graduate programs which seek to create a work environment
 
that will attract and retain elementary school counselors or
 
to train elementary school counselors in the tasks that will
 
be expected of them on the job.
 
1.  As a counselor, please describe what factors
 
contribute to your job satisfaction/dissatisfaction.
 
2.  Looking back over your career, what factors in your
 
graduate preparation contributed to your job
 
satisfaction/dissatisfaction?
 
3.  What changes do you  recommend to increase your
 
satisfaction with your counseling job?
 
4.  What changes do you recommend to improve graduate
 
preparation for elementary school counselors?
 
Open-ended questions were asked to allow respondents
 
freedom to identify factors that contribute to job
 
satisfaction and dissatisfaction.  This approach is
 
advocated in Glaser and Strauss' The Discovery of Grounded
 
Theory (1967).  The authors give support for including both
 
qualitative (open-ended questions) and quantitative (forced­
choice questions), stating that both forms are necessary.
 
Each form of data can be used to supplement or verify data
 
on the same subject.
 
The Elementary School Counselor Questionnaire is the
 
first section of the Job Satisfaction in Elementary School
 
Counselor Questionnaire (Appendix A).
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Research Questions
 
In an effort to determine factors that contribute to
 
job satisfaction, the following questions were proposed:
 
1.  What are the levels of overall job satisfaction in
 
elementary school counselors in the Pacific Northwest?
 
2.  How satisfied are Pacific Northwest elementary
 
school counselors with specific aspects of their jobs?
 
3.  For elementary school counselors in the Pacific
 
Northwest what is the relationship between overall job
 
satisfaction and selected demographic variables, graduate
 
preparation variables, and work setting characteristics?
 
Statistical Design
 
The survey responses were coded and stored in a
 
computer data file.  Frequency distributions were computer-

generated using the Statistical Analysis System (SAS).
 
Ratings of the responses to each descriptive statement on
 
both the Elementary School Counselor Questionnaire and the
 
Minnesota Satisfaction Questionnaire were obtained from
 
frequency distributions.  For validity purposes an overall
 
level of job satisfaction was computed from the Minnesota
 
Satisfaction Questionnaire and compared with the
 
respondents' rating of their job satisfaction on the
 
Elementary School Counselor Questionnaire.  In this study,
 
the  (.05) level of significance was used.
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Tables were created to reflect the overall
 
classifications of job satisfaction and the degree of
 
correspondence between sources of job satisfaction and
 
overall levels of job satisfaction.  In addition, tables
 
were created to reflect the information gathered regarding
 
demographic information.
 
The dependent variable for this study was counselor
 
satisfaction with present job as measured by Question 9b
 
(Q9b) on the ESCQ.  Cross-tabulations of the dependent
 
variable were computer-generated against each of the
 
individual variables using the Pearson product-moment
 
correlation coefficient or the Cochran-Mantel-Haenszel
 
statistic.  A factor analysis was utilized to create
 
variables that would be independent of each other.  A
 
stepwise multiple regression procedure was then used to
 
determine which factors were significant at the .05 level of
 
significance.  The criterion of job satisfaction for the
 
stepwise multiple regression was defined as the score on
 
Q9b.  The following statistical analyses were designed to
 
answer the specific research questions were performed:
 
1.  To obtain a perspective of the overall levels of
 
job  satisfaction in Pacific Northwest elementary school
 
counselors, two analyses were done.
 
a.  The first analysis of overall level of job
 
satisfaction was computed from the single-item
 
Likert-type scale of question Q9b on the ESCQ.
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Each respondent provided ranked responses for Q9b
 
(I am satisfied with my present job) on a
 
continuum from one to six:  "Very True" = 1,
 
"True" = 2,  "Somewhat True" = 3,  "Somewhat Untrue"
 
= 4,  "Untrue" = 5, and "Very Untrue" = 6.
 
b.  The second analysis was computed from the
 
MSQ.  Responses to individual items were on the
 
MSQ were scored as follows:  (Very Dissatisfied =
 
1, Dissatisfied = 2, N = 3, Satisfied = 4, and
 
Very Satisfied = 5).  The MSQ Total score was
 
computed by summing the scores for the responses
 
chosen for the items in each scale for each
 
respondent.  Total scores for each respondent
 
could range from 20 to 100.  In addition, a
 
frequency count based upon the number of
 
respondents in each overall job satisfaction
 
category was used to describe the levels of
 
overall job satisfaction among elementary school
 
counselors.
 
2.  In order to compute the degree of satisfaction with
 
sources of job satisfaction, a hierarchy of job satisfaction
 
sources for elementary school counselors was constructed
 
from the subscales of the MSQ by averaging subscale scores
 
across respondents.  The satisfaction intervals were:  Very
 
Satisfied, 4.5  5.5; Satisfied, 3.5  4.5; Neutral, 3.5
 
4.5; Dissatisfied, 1.5  2.5; and Very Dissatisfied, 0.5
 
1.5.  The midpoint of a satisfaction interval was used for
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computational purposes.  Ninety-five percent (95%)
 
confidence intervals were developed from these mean scores
 
for each of the 20 scales on the MSQ.
 
3.  In order to determine the relationship between the
 
overall job satisfaction as indicated on Question 9b of the
 
ESCQ and demographic, job preparation and work setting
 
variables, several statistical analyses were used.
 
Ordinal variables were selected from the information
 
given on the ESCQ as well as the MSQ subscales from the data
 
set of 298 elementary guidance counselors.  Cochran-Mantel-

Haenszel statistics of general association were initially
 
used to determine the probability levels of variables at .05
 
level of significance.
 
Pearson product-moment correlation coefficients were
 
utilized to determine the level of significance of each of
 
the individual variables when correlated with Q9b, a single-

item Likert-type scale ("I am satisfied with my present
 
job").  The remaining 32 out of 48 possible variables that
 
were highly correlated with Q9b were then correlated with
 
each other.
 
A factor analysis was utilized to create groups of
 
variables that would be independent of each other.  Items
 
loading high on each factor were taken to constitute a
 
scale.  Two analyses were done:  (a) using individual MSQ
 
subscales and highly correlated ordinal variables, 10
 
factors were identified by the Mineigen criterion;  (b) using
 
the Total MSQ score as a variable and highly correlated
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ordinal variables, 5 factors were analyzed by the Mineigen
 
criterion.  Five factors were chosen as possible predictors
 
to enter into the multiple regression model.  An orthogonal
 
transformation matrix and rotated factor pattern was used to
 
provide "cleaner" factors, i.e. factors with a more apparent
 
fit to real-world concepts.
 
A series of stepwise multiple regression analyses were
 
performed using the Statistical Analysis System (SAS)
 
computer package in order to examine the relationship
 
between these selected factors and job satisfaction.  The
 
first step in the analysis included entering Factors 1
 
through 5 into the regression.  This step yielded Factors 1
 
(satisfaction with role), 3  (satisfaction with work load),
 
and 2  (satisfaction with graduate preparation) respectively
 
as predictor variables.
 
The last step in the multiple regression analysis
 
included entering discrete variables which had been
 
identified as highly correlated using the Pearson
 
correlation coefficients, such as:  population size of
 
community, years of full-time teaching, certificates held,
 
attendance at professional conferences, and number of full-

time counselors in the school district.  The MSQ Total score
 
was also entered as a possible predictor variable in this
 
step.  This step yielded the MSQ Total, Factor 1
 
(satisfaction with role), and Factor 3  (satisfaction with
 
work load), respectively as significant predictor variables.
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Synopsis
 
This chapter provided the underlying rationale of the
 
design and procedures used in the study.  Participants,
 
instrumentation, procedures, and statistical design were
 
also outlined.
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CHAPTER 4
 
RESULTS
 
Introduction
 
In this chapter the results of the data analysis for
 
the study are presented.  The purpose of this research was
 
to (a) describe current elementary counselor
 
characteristics, duties and functions;  (b) determine the
 
overall levels of job satisfaction of elementary school
 
counselors;  (c)  investigate factors relating to job
 
satisfaction of elementary school counselors;  (d) assess the
 
level of satisfaction with the professional role of
 
counselors; and (e) assess the level of satisfaction with
 
graduate preparation.  Three research questions were posed.
 
Chapter 4 provides descriptive information about elementary
 
school counselors followed by presentation of the major
 
findings related to the research questions.
 
The data from the ESCQ and the MSQ were analyzed by the
 
use of four statistical procedures.  The Cochran-Haenzel-

Maetzel statistic was used to determine the degree of
 
general association among possible predictor variables.
 
Pearson's coefficient of correlation was used to determine
 
the significance level of each of the predictor variables.
 
A factor analysis was utilized to create variables that
 
would be independent of each other.  In addition, a stepwise
 
regression procedure was used to determine which factors
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were significant at the .05 level.  Frequency counts and
 
percentages were also reported.  The Statistical Analysis
 
System (SAS) software package was used to analyze all of the
 
data.
 
In this study, the .05 "level of risk" was used as the
 
criterion for significance.  If the computed values were
 
greater than .05, the factors were determined not to have
 
significance.  Conversely, when the computed value was equal
 
to or less than .05, the factors were determined to be
 
significant.  The mid-points of intervals were used to
 
estimate mean values on the age, years employed as
 
elementary school counselor, years of teaching experience,
 
years employed as full-time counselor, and years of
 
experience in current job variables.
 
The following are included in this chapter:
 
1.	  A description of elementary school counselors,
 
2.	  a list of counselor duties and functions related
 
to time on task,
 
3.	  a description of the typical counselor,
 
4.	  a presentation of the data and the findings
 
according to the framework established by the
 
three research questions in the study,
 
5.	  ESCQ results pertaining to satisfaction with
 
graduate preparation, work setting and
 
professional role, and
 
6.	  a series of tables designed to provide in column
 
form a numerical representation of the findings.
 59 
Description of Elementary School Counselors
 
The sample of participants selected for this research
 
was drawn from the entire population of elementary school
 
counselors in the Pacific Northwest.  A total of 298
 
respondents out of 400 counselors surveyed returned useable
 
surveys for a final response rate of 74.5%.  A summary of
 
the response rates in the sample is included in Chapter 3
 
(Table 3.1).
 
Eighty-nine percent (89.6%) of 298 counselors said they
 
were the only counselor at their school.  Sixty-five percent
 
(65%) of counselors said they served one building and 32%
 
said they served two buildings.  The mode for
 
counselor:student ratio was 1:600.  The counselors in this
 
study (89.5%) most frequently reported to the building
 
principal.  Only 7.4% reported to a district counseling
 
supervisor.
 
Counselor Demographic Data
 
Table 4.1 describes the counselor characteristics in
 
this study.  As can be seen, the majority of respondents
 
were white women with a master's degree working full-time.
 
Most were married at the time of the study and earned
 
between $25,000  $45,000 per year.
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Table 4.1
 
Counselor Characteristics
 
Variable
 
Gender
 
Female
 
Male
 
Unknown*
 
Ethnic Group
 
American Indian/Alaskan Native
 
Asian/Pacific Islander
 
Black/African American
 
Caucasian
 
Hispanic/Latino
 
Level of Education Achieved
 
Bachelor's Degree
 
Master's Degree
 
Specialist Degree
 
Doctorate Degree
 
Current Occupational Status
 
Part-time
 
Full-time
 
Marital Status
 
Married
 
Single
 
Separated
 
Divorced
 
Widowed
 
Living with partner, not married
 
Current Salary
 
Less than $15,000
 
$15,000  $24,999
 
$25,000  $34,999
 
$35,000  $44,999
 
Over $45,000
 
Percent
 
75.0
 
24.0
 
1.0
 
2.0
 
0.7
 
0.7
 
95.0
 
1.4
 
3.1
 
85.0
 
8.8
 
1.7
 
15.0
 
85.0
 
69.0
 
11.9
 
1.4
 
13.6
 
1.7
 
2.4
 
2.0
 
8.1
 
40.3
 
41.7
 
7.5
 61 
Table 4.1 (Continued)
 
Certificates/Licenses Held
 
Teacher  57.0
 
Counselor  81.0
 
Psychologist  6.4
 
National Certified Counselor  17.1
 
Child Development Specialist  22.1
 
Graduate Student Description
 
Devoted full-time to studies  29.0
 
Worked part-time  36.0
 
Worked full-time  44.0
 
Had a family with children  45.0
 
Attendance at a professional conference
 
within the last 2 years  54.0
 
Attendance in continuing ed.in
 
the last 2 years  93.0
 
Mean
 
Age  43.85
 
Years of full-time teaching  6.96
 
Years of full-time counseling  8.16
 
Years as elementary counselor  6.49
 
Years in current job  4.96
 
Number of children  2
 
Date received elementary  Range
 
counseling certificate  1959  1993  1989
 
Professional membership:  Current  Once a  Never 
Member  Member  Joined 
American Counseling 
Counseling  290  31%  400 
American School 
Counselor Association  310  24%  45% 
State Counseling 
Association  43%  22%  36% 62 
Table 4.1 (Continued)
 
Other  60%
 
(Note:  Percentages may not add to 100% because of missing
 
responses and/or rounding.)
 
Additional Demographic Data
 
Age Distribution
 
Respondents were asked to indicate their age.  Sixty-

two percent (62%; n = 185) of respondents were between 38
 
and 49 years of age.  Using the mid-point of age categories,
 
a mean of 43.85 was established.  The number of respondents
 
in each age category is presented in Table 4.2.
 
Table 4.2
 
Age Distribution 
Age range  Number  Percent of total 
24-25  2  1.0 
26-31  15  18.4
 
32-37  34  11.6
 
38-43  74  25.2
 
44-49  111  37.6
 
50-55  45  15.3
 
56-61  12  4.1
 
62 & over  2  0.6
 
TOTAL  298  100.00
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Degree Status
 
Percentages of participants holding each degree are
 
presented in Table 4.3.  The sample was remarkably well
 
educated, with 8596  (n = 251) having completed a master's
 
degree or higher.
 
Table 4.3
 
Degree Status
 
Degree  Number  Percent of total
 
Bachelor's degree  9  3.1
 
Master's degree  251  85.1
 
Education Specialist  26  8.8
 
Doctorate  5  1.7
 
Other  4  1.4
 
TOTAL  295  100.00
 
Frequency missing = 3
 
Seven Most Frequent Certifications Held
 
Percentages of respondents reporting certifications are
 
presented in Table 4.4.  Eighty-one percent (8196) of
 
respondents held counselor certificates.  Fifty-seven
 
percent  (5796)  of the respondents held teaching certificates.
 
Although there were 298 respondents in the study, there were
 
575 responses indicating respondents were often certified in
 
more than one area.
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Table 4.4
 
Seven Most Frequent Certifications Held
 
Certificate area  Number  Percent of total
 
Teacher  170
  57.0
 
Counselor  241
  80.9
 
Psychologist  19
  6.4
 
National Certified Counselor  28  9.4
 
Child Development Specialist  51  17.1
 
Other  66  22.1
 
Note:  Percents sum to greater than 100% because
 
multiple responses were possible.
 
Years Employed as an Elementary School Counselor
 
The number of years employed as an elementary school
 
counselor ranged from 0  42 years.  Eighty-three percent
 
(82.8%; n = 245) of the participants had been employed as
 
elementary school counselors from 0  10 years.  The
 
estimated mean number of years employed as an elementary
 
counselor was 6.49 years.  These data are presented in Table
 
4.5.
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Table 4.5
 
Years Employed as an Elementary School Counselor
 
Range  Number  Percent of total
 
0  5  170  57.4
 
6 -10  75  25.4
 
11 15  27  9.1
 
16 20  18  6.1
 
21 or more  6  2.0
 
TOTAL  296  100.00
 
Frequency missing = 2
 
Years of Teaching Experience
 
Participants were asked to list their years of teaching
 
experience.  The years of teaching experience ranged from 0
 
to 35.  Seventy-one respondents reported no teaching
 
experience.  Sixty-two percent (62%; n = 179) of the
 
counselors listed between 1 to 15 years teaching experience.
 
The estimated mean was 6.96 for number of years of teaching
 
experience.  Table 4.6 summarizes these findings.
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Table 4.6
 
Years of Teaching Experience
 
Range  Number  Percent of total
 
0  71  24.7
 
1  5  80  27.7
 
6  15  99  34.4
 
16  35  38  13.2
 
TOTAL  288  100.0
 
Frequency missing = 10
 
Annual Salary
 
Annual salary of respondents ranged from less than
 
$15,000 to more than $45,000.  The majority (820) of
 
salaries fell in the $25,000 to $44,999 range.  Table 4.7
 
summarizes the annual salary data.
 
Table 4.7
 
Annual Salary
 
Salary Range  Number  Percent of total
 
less than $15,000  6  2.0
 
$15,000  $24,999  24  8.1
 
$25,000  $34,999  119  40.3
 
$35,000  $44,999  123  41.7
 
over $45,000  22  7.5
 
TOTAL  298  100.00
 
Frequency missing = 3
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Number of Students Assigned
 
Percentages of respondents assigned case loads are
 
presented in Table 4.8.  More than two-thirds (69%) are
 
assigned from 300 to 700 students.
 
Table 4.8
 
Number of Students Assigned
 
Range  Number  Percent of total
 
1  100  5  1.7
 
101  300  19  6.5
 
301  500  112  38.1
 
501  700  91  30.9
 
701  900  30  10.2
 
901  1100  21  7.2
 
Over 1100  16  5.4
 
TOTAL  294  100.00
 
Frequency missing = 4
 
Number of Buildings Served
 
Percentages of counselors serving one to five buildings
 
are reported in Table 4.9.  Sixty-five percent (65%; n =
 
193) of the respondents serve in one building and 32% (n =
 
95) of the respondents serve two buildings.
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Table 4.9
 
Number of Buildings Served
 
Number  Frequency  Percent of total
 
1  193  65.0
 
2  95  32.0
 
3  7  2.4
 
4  1  0.3
 
5  1  0.3
 
TOTAL  297  100.00
 
Frequency missing = 1
 
Job Title of Supervisor
 
Percentages of respondents reporting to supervisors
 
with different job titles are presented in Table 4.10.  The
 
majority of respondents (87.595) report to a building
 
principal.
 
Table 4.10
 
Job Title of Supervisor
 
Title  Number  Percent of total
 
Building Principal  259  87.5
 
Superintendent of Schools  6  2.0
 
District Counseling
 
Supervisor  22  7.4
 
Other  9  3.0
 
TOTAL  296  100.00
 
Frequency missing = 2
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Population Size of Community Where School is Located
 
Table 4.11 reports population sizes of communities
 
where respondents' schools were located.
 
Table 4.11
 
Population Size of Community Where School is Located
 
Range  Number  Percent of total
 
Less than 10,000  72  25.5
 
10,000  19,999  43  15.2
 
20,000  49,999  64  22.7
 
over 50,000  103  36.5
 
TOTAL  282  100.00
 
Frequency missing = 16
 
Number of Counselors in School District
 
Percentages are reported in Table 4.12 for the number
 
of full-time equivalent counselors in respondents' school
 
districts.  Seventy-nine percent (79.3%; n = 219) of the
 
respondents reported 1 to 20 full-time equivalent counselors
 
in their school districts.
 
Table 4.12
 
Number of Counselors in School District
 
Range  Number  Percent of total
 
1  10  154  55.8
 
11  20  65  23.5
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Table 4.12  (Continued)
 
21 30  25  9.1
 
31 40  14  5.1
 
41 50  6  2.2
 
51 90  12  4.3
 
TOTAL  276  100.00
 
Frequency missing = 22
 
Years Employed as Full-Time Counselor
 
Participants were asked to report the number of years
 
full-time counseling they have had.  Forty-four percent
 
(44.296; n = 130) reported 0  5 years full-time counseling,
 
and twenty-seven percent (27.20; n = 80) reported 6  10
 
years full-time counseling.  The mean was 8.16 years full-

time counseling.  These data are presented in Table 4.13.
 
Table 4.13
 
Years Employed as Full-Time Counselor
 
Range  Number  Percent of total
 
0  5  130  44.2
 
6  10  80  27.2
 
11  15  42  14.3
 
16  20  33  11.2
 
21 25  7  2.4
 
26 and over  2  0.7
 
TOTAL  294  100.00
 
Frequency missing = 4
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Years of Experience in Current Job
 
The number of years participants were employed in their
 
current job ranged from 0  26 years.  Eighty-eight percent
 
(87.9%; n = 261) of the respondents had been employed in
 
their current job from 0 to 9 years.  The estimated mean
 
number of years experience was 4.96 years.  These data are
 
presented in Table 4.14.
 
Table 4.14
 
Years Experience in Current Job
 
Years  Number  Percent of total
 
1  5  208  70.0
 
6  10  58  19.6
 
11 15  19  6.4
 
16 20  10  3.3
 
21 and over  2  0.7
 
TOTAL  297  100.0
 
Frequency missing = 1
 
Respondents' Number of Children
 
Percentages for respondents' number of children are
 
presented in Table 4.15.  Forty-eight percent (48.9%; n =
 
112) reported having two children.  There were 69 missing
 
responses for this question.
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Table 4.15
 
Respondents'  Number of Children
 
Number of Children  Number  Percent of total
 
0  1  0.4
 
1  43  18.8
 
2  112  48.9
 
3  42  18.3
 
4  18  7.9
 
5  10  4.4
 
6  2  0.9
 
9  1  0.4
 
TOTAL  229  100.0
 
Frequency missing = 69
 
Other Counselor Information
 
Percentages for grade levels served and serving as the
 
only elementary counselor in one school are presented in
 
Table 4.16.
 
Table 4.16
 
Other Counselor Information
 
Variable  Percent
 
Grade levels served:
 
K  6  91.6
 
7  9  8.4
 
Serve as the only elementary counselor
 
in one school:  89.6
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Duties and Functions
 
The elementary counselors indicated whether they
 
preferred to spend more time, less time, or no time change
 
on specific duties and functions.  They then indicated their
 
rank order of preference of these duties.  Table 4.17 shows
 
how the counselors prefer to be spending their time and how
 
they ranked their duties in order of time spent on tasks.
 
Table 4.17
 
Rank Order and Preferred Counselor Time in Percent
 
Task  Rank  I'd prefer  I'd prefer
 
Order  more time on  less time on
 
this duty  this duty
 
Personal counseling
 
with individuals  1  52.7  7.4
 
Personal counseling
 
with groups  2  56.4  4.0
 
Consulting with teachers,
 
administrators, parents  3  33.9  5.7
 
Classroom guidance  4  34.9  14.8
 
Coordinating referrals  5  16.1  24.8
 
Parent education  6  57.0  2.7
 
Family counseling  7  47.0  4.4
 
Guidance program
 
development  8  47.3  11.1
 
Administrative tasks  9  1.7  45.6
 
Professional
 
development  10  61.7  2.3
 
Testing  11  2.7  65.8
 
Collecting Data
 
for Research  12  20.1  12.8
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As the data gathered indicate, counselors prefer changing
 
several duties.  On average counselors prefer to spend more
 
time on personal counseling with individuals (52.7%) and
 
groups (56.4%), as well as more time for family counseling
 
(47%).  Fifty-seven percent (57%) of respondents indicated
 
that parent education is another area where more time is
 
desired.  Also, a number of counselors prefer more time for
 
professional development (61.7%)and guidance program
 
development (47.3%).  Nearly forty-six percent (45.6%) of
 
counselors prefer less time on administrative tasks.
 
Counselors ranked personal counseling with individuals,
 
personal counseling with groups, and consulting as the top
 
three duties they spend the most time on.  Professional
 
development, testing and researching were ranked as duties
 
they spend the least time on.
 
Typical Counselor
 
The typical elementary school counselor is female,
 
Caucasian and 43 years of age.  She is married, has two
 
children and earns approximately $33,000 per year.  This
 
counselor earned a Master's degree in 1989.  She has nearly
 
five years experience on the current job she holds and
 
almost five years experience as an elementary counselor.  In
 
addition, she has been a teacher for eight years.  This
 
counselor has 590 students assigned to her that are located
 
in the two buildings she serves.  She reports to the
 
building principal and is the only elementary counselor in
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each school which serves K  6.  She works full-time.  She
 
does not belong to ACA, ASCA or the state counseling
 
association, but holds memberships in other organizations.
 
She has attended continuing education within the last two
 
years.  She is satisfied with her professional role and was
 
satisfied with her graduate preparation.  She feels
 
discouraged by the amount of work to be done and wishes she
 
had more time for professional development activities.  She
 
ranked individual and group counseling as well as consulting
 
as her top three duties on which she spends time.  She would
 
prefer to have more time for parent education, individual
 
and individual counseling.
 
Findings Related to the Research Questions
 
The following narrative is a description of the
 
findings related to each of the three research questions.
 
Question 1.  What are the levels of overall lob
 
satisfaction in elementary school counselors in the Pacific
 
Northwest?
 
One level of overall counselor job satisfaction was
 
measured using Question 9b (Q9b)--("I am satisfied with my
 
current job") on the Elementary School Counselor
 
Questionnaire (ESCQ)  (see Appendix A).  Overall job
 
satisfaction was shown to be above average with a mean of
 
2.41 (SD = 1.32) on a Likert-type scale of one to six (the
 
lower the score, the greater the job satisfaction).  As can
 
be seen in Table 4.18, frequency counts on the ESCQ were:
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one (Very True)  29.4% (n = 87); two (True)  30.4% (n =
 
90); three (Somewhat True)  22.0% (n = 65); four (Somewhat
 
Untrue)  18.2% (n = 28); five (Untrue)  5.7% (n = 17); and
 
six (Very Untrue)  3.0% (n = 9) .
 
Table 4.18
 
Frequency Counts for Question 9B
 
(I am satisfied with my present job)
 
Response  Frequency  Percent of total
 
Very True  87  29.4
 
True  90  30.4
 
Somewhat True  65  22.0
 
Somewhat Untrue  28  9.5
 
Untrue  17  5.7
 
Very Untrue  9  3.0
 
TOTAL  296  100.00
 
Note:  Frequency missing = 2
 
The Minnesota Satisfaction Questionnaire  short form
 
(MSQ) was also used to give a measure of overall job
 
satisfaction (Appendix).  A frequency count based upon the
 
number of respondents in each overall job satisfaction
 
category (Very Satisfied to Very Dissatisfied) was used to
 
describe the level of overall job satisfaction among Pacific
 
Northwest elementary school counselors.
 
On the MSQ, job satisfaction scores were above average
 
with a mean of 3.83 (SD = 0.53) on a Likert-type scale of
 
one (Very Dissatisfied) to five (Very Satisfied).  This
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indicates high satisfaction according to Weiss et al (1967).
 
Frequency counts seen in Table 4.19 on the MSQ were:  Very
 
Satisfied -0% (n = 0); Satisfied  46.96% (n = 139); Neither
 
47.64% (n = 141); Dissatisfied  3.38% (n = 10); Very
 
Dissatisfied  2.03% (n = 6).
 
Table 4.19
 
Frequency Counts for MSQ Total
 
Response  Frequency  Percent of total 
Very Satisfied  0  0 
Satisfied  139  46.95 
Neither  141  47.64
 
Dissatisfied  10  3.38
 
Very Dissatisfied  6  2.03
 
TOTAL  296  100.00
 
Note:  Frequency missing = 2
 
It should be pointed out that since the MSQ score is a
 
composite score, the two ends of "Very Satisfied" and "Very
 
Dissatisfied" are mathematically eliminated.
 
Question 2.  How satisfied are Pacific Northwest
 
elementary school counselors with specific aspects of their
 
jobs?
 
In order to compute the degree of satisfaction with
 
sources of job satisfaction, a hierarchy of job satisfaction
 
sources for elementary school counselors was constructed by
 
averaging each of the subscale scores from the MSQ across
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respondents.  Ninety-five percent (95) confidence intervals
 
were developed from these mean scores for each of the 20
 
subscales on the MSQ.  Table 4.20 includes means and
 
standard deviations for each item.
 
Table 4.20
 
Minnesota Satisfaction Questionnaire Responses
 
(Sources of Job Satisfaction)
 
(Scale: 1 = Very Dissatisfied; 5 = Very Satisfied)
 
Standard
 
Statement  Mean  Deviation
 
MSQ  1.	  Being able to keep busy all
 
the time  4 44  .76
 
MSQ  2.  The chance to work alone on 
the job  3 86  .98 
MSQ  3.  The chance to do different 
things from time to time  .  .  .  4.51  .75 
MSQ  4.  The chance to be "somebody" 
in the community  3 89  .83 
MSQ  5.  The way my boss handles his/her 
workers  3 67  1.23 
MSQ  6.	  The competence of my supervisor
 
in making decisions ...... .  3.65  1.22
 
MSQ  7.	  Being able to do things that
 
don't go against my conscience  4.19  .85
 .
 
MSQ  8.	  The way my job provides for
 
steady employment  4 10  1.10
 
MSQ  9.	  The chance to do things for
 
other people  4 53  .62
 
MSQ 10.	  The chance to tell people
 
what to do  3 23  .71
 
MSQ  11.	  The chance to do something that
 
makes use of my abilities  4.36  .75
 . .
 . .
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MSQ 12.  The way company policies are
 
put into practice  2 91  1.00
 
MSQ 13.  My pay and the amount of
 
work I do  3 23  1.19
 
MSQ 14.  The chances for advancement
 
on this job  3 05  1.02 
MSQ 15.  The freedom to use my 
own judgment  4 31  .77 
MSQ 16.  The chance to try my own 
methods of doing the job  .  .  4.39  .75 
MSQ 17.  The working conditions  3 58  1.12 
MSQ 18.  The way my co-workers get 
along with each other  3 65  1.08 
MSQ 19.  The praise I get for doing a
 
good job  3 58  1.10
 
MSQ 20.	  The feeling of accomplishment I
 
get from the job  4 05  .97
 
The respondents in the study showed satisfaction with 9
 
of 20 sources of job satisfaction subscales on the MSQ.
 
Counselors experience the most job satisfaction in relation
 
to social service (Item 9), variety (Item 3), activity (Item
 
1), creativity (Item 16), and ability utilization (Item 11).
 
On ten sources of job satisfaction, respondents chose
 
the "Neither" response.  The upper range of "Dissatisfied"
 
(2.91) was chosen on one source of job satisfaction
 
policies and practices (Item 12).  School system policies
 
and practices (Item 12), advancement (Item 14), and
 
compensation (Item 13) were ranked as the least satisfying
 
sources of job satisfaction.  Counselors' responses varied
 
the most in relation to supervisory-human relations (Item
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5), supervision-technical (Item 6), compensation (Item 13),
 
and working conditions (Item 17).
 
Hierarchy of MSQ Subscales
 
Table 4.21 illustrates the construction of the
 
hierarchy of MSQ subscales or sources of job satisfaction.
 
Means, standard deviations and 95% confidence intervals are
 
reported in this table.
 
Table 4.21
 
Hierarchy of MSQ Scales
 
Standard  95% Confidence 
Scale  Mean  Deviation  Interval 
Social Service  4.5326  0.6226  4.4611-4.6041 
Variety  4.5119  0.7521  4.4257-4.5981 
Activity  4.4452  0.7555  4.5319-4.3585 
Creativity  4.3938  0.7500  4.3078-4.4798 
Ability utilization  4.3642  0.7506  4.2781-4.4505 
Responsibility  4.3092  0.7749  4.2203-4.3983 
Moral values  4.1903  0.8468  4.0927-4.2879 
Security  4.0958  1.1018  3.9695-4.2223 
Achievement  4.0479  0.9656  3.9372-4.1586 
Social status  3.8858  0.8317  3.7899-3.9817 
Independence  3.8561  0.9808  3.7437-3.9687 
Supervision-human 
relations  3.6678  1.2251  3.5273-3.8083 
Supervision-technical  3.6506  1.2217  3.5106-3.7908 
Co-workers  3.6472  1.0819  3.5232-3.7714 81 
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Working conditions  3.5841  1.1214  3.4554-3.713 
Recognition  3.5841  1.0965  3.4582-3.7102 
Authority  3.2888  0.7093  3.2052-3.3724 
Compensation  3.2344  1.1911  3.0974-3.3716 
Advancement  3.0549  1.0223  2.9375-3.1725 
Policies & practices  2.9134  0.9979  2.7984-3.0286
 
Social Service, variety, and activity had the highest
 
mean scores.  Compensation, advancement, and school system
 
policies and practices had the lowest mean scores.
 
Supervision-human relations and supervision-technical had
 
the greatest variance.
 
Question 3.  For elementary school counselors in the
 
Pacific Northwest what is the relationship between overall
 
job satisfaction and selected demographic variables,
 
graduate preparation variables, and work setting
 
characteristics?
 
In order to determine the relationship between the
 
overall job satisfaction in elementary school counselors in
 
the Pacific Northwest and demographic, job preparation, and
 
work setting variables, question Q9b on the ESCQ was used as
 
the dependent variable.  This question was correlated with
 
all of the individual variables on the ESCQ and the MSQ.  A
 
factor analysis and stepwise multiple regression was
 
implemented, using question Q9b on the ESCQ as the criterion
 
or dependent variable.  Cochran-Haenzel-Maetzel statistics
 
of general association yielded 32 variables with a
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significant probability.  These 32 variables were then
 
correlated with Q9b.
 
Correlations for ESCO Variables with Job Satisfaction
 
Table 4.22 depicts the results of Pearson's r
 
correlations for ESCQ variables with job satisfaction as
 
measured by Q9b.
 
Table 4.22
 
Correlations for ESCO Variables with Job Satisfaction
 
Correlation
 
Correlations  P  Coefficient 
Satisfaction with role  .0001*  +.67 
Would choose counseling again  .0001*  +.50 
Role meets expectations  .0001*  +.42 
Principal agrees with role  .0001*  +.38 
Teachers agree with role  .0001*  +.35 
Adequate staff available  .0001*  +.35 
Amount of work discouraging  .0001*  -.33 
Preparation for administrative 
tasks  .0011*  +.11 
Satisfaction with graduate 
preparation  .0014*  +.19 
Preparation for coordinating 
tasks  .0094*  +.16 
Satisfaction with practicum  .0707  +.11 
Grade levels served  .1654  -.08 
Only counselor in building  .5336  -.04 
Counselor:student ratio  .6528  -.03 
* significant (p <  .05) 83 
The findings in Table 4.22 indicate significant
 
positive correlations between ESCQ variables and counselor
 
job satisfaction.  The results of the Pearson's r
 
correlations reveal significant correlations from +.67 to
 
.33 with p values of .0001.
 
Correlations for MSQ with Job Satisfaction
 
Table 4.23 displays the results of Pearson's r
 
correlations for the MSQ individual variables or subscales
 
with job satisfaction.  Also, the MSQ Total Pearson's r
 
correlation is shown.
 
Table 4.23
 
Correlations for MSQ with ESCQ 09B
 
Correlation
 
Correlations  Coefficient
 ID
 
MS20  Achievement  .0001*  +.58
 
MS17  Working conditions  .0001*  +.48
 
MS19  Recognition  .0001*  +.41
 
MS11  Ability utilization  .0001*  +.40
 
MS12  Policies & practices  .0001*  +.38
 
MS16  Creativity  .0001*  +.38
 
MS18  Co-workers  .0001*  +.37
 
MS15  Responsibility  .0001*  +.35
 
MS  Total Score  .0001*  +.34
 
MS6  Supervision-Technical  .0001*  +.33
 
MS3  Variety  .0001*  +.32
 
MS14  Advancement  .0001*  +.31
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MS7  Moral values  .0001*  +.30 
MS4  Social status  .0001*  +.26 
MS5  Supervision-human
 
relations  .0001*  +.25
 
MS13  Compensation  .0001*  +.25
 
MS9  Social service  .0015*  +.19
 
MS1  Activity  .0026*  +.18
 
MS10  Authority  .8381  +.01
 
* significant (p <  .05)
 
The findings in Table 4.23 indicate significant
 
positive correlations to the Q9b for the MSQ subscales and
 
the MSQ Total score.  The results of the Pearson's r
 
correlations show significant correlations from +.58 to +.18
 
with p values of .0001.  A reverse scoring procedure was
 
implemented in order to parallel the scoring of Q9b on the
 
ESCQ.
 
Factor Analysis with 5 Factors
 
Five factors identified in the factor analysis are
 
reported in Table 4.24.  Factors 1 (satisfaction with role),
 
(satisfaction with graduate preparation), and 3  (work
 
load) were named as such because they were the unique
 
component of the variables listed for that factor.
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Table 4.24
 
Table for Factor Analysis
 
with 5 Factors
 
Factor  Factor Loading
 
Factor 1  satisfaction with role  3.8729
 
Factor 2  satisfaction with graduate
 
preparation  1.9197
 
Factor 3  work load  1.4985
 
Factor 4  isolation  1.1440
 
Factor 5  competence  1.0057
 
Note:  This factor analysis utilized MSQ Total score.
 
Factor Analysis with 10 Factors
 
Ten factors identified in the factor analysis are
 
reported in Table 4.25 along with the variance explained by
 
each factor.  This factor analysis included the individual
 
MSQ subscale variables.  Factors 1 (satisfaction with role),
 
(role of supervision), 4  (recognition), 5  (social
 
service), 7  (role meets expectations), and 9  (moral values)
 
were identified as the unique component of that factor.
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Table 4.25
 
Table for Factor Analysis
 
with 10 Factors 
Factor  Factor Loading 
Factor 1  satisfaction with role  7.5239 
Factor 2  2.2405 
Factor 3  role of supervision  1.9388 
Factor 4  recognition  1.7482 
Factor 5  social service  1.4491 
Factor 6  1.4118 
Factor 7  role meets expectations  1.2507 
Factor 8  1.1619 
Factor 9  moral values  1.0771 
Factor 10  1.0478 
Note:  This factor analysis utilized individual MSQ
 
variables.
 
First Stepwise Multiple Regression
 
The first stepwise multiple regression using all of the
 
individual variables on the ESCQ and the MSQ yielded Factor
 
1 (satisfaction with role), Factor 3  (work load), and Factor
 
2 (satisfaction with graduate preparation) as variables
 
significantly correlated with job satisfaction (see Table
 
4.26).  Factors were named after each unique variable in the
 
factor.
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Table 4.26
 
Regression Analysis with Factors Affecting
 
Counselor Job Satisfaction
 
Factor  p > F  F  R squared  Coefficient 
Intercept  .0001  2.4180 
Factor 1 
(professional 
role) 
.0001  150.7405  0.3838  0.8254 
Factor 3 
(role of 
supervision) 
.0001  58.5754  0.1205  0.4625 
Factor 2 
(graduate 
preparation) 
.0288  4.8403  0.0098  0.1319 
Total Model R squared = 0.5141
 
Note:  20 subscales of MSQ were included.
 
This model, containing Factors 1  (professional role), 2
 
graduate preparation, and 3  (role of supervision) explained
 
51% of the total variance.
 
Second Stepwise Multiple Regression
 
The second stepwise multiple regression included
 
entering discrete variables on the ESCQ and used the MSQ
 
Total score.  These variables had been identified as
 
significant by the Pearson correlation coefficients.  These
 
included population size of community, years of full-time
 
teaching, certificates held, attendance at professional
 
conferences and the MSQ Total score. This run yielded the
 
MSQ Total score, Factor 1 (satisfaction with role), and
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Factor 3  (work load) as variables significantly related to
 
job satisfaction.  Table 4.27 displays the results of this
 
analysis.
 
Table 4.27
 
Second Regression Analysis of Factors
 
Affecting Counselor Job Satisfaction
 
Factor  p > F  F  R squared  Coefficient 
Intercept  .0001  2.4271 
MS Total  .0207  119.2260  .3610  0.0246 
Factor 1 
(professional 
role) 
.0001  28.6542  .0767  0.6560 
Factor 3 
(work load) 
.0001  23.9286  .0578  0.3684 
Total Model R squared = 0.4955
 
Note:  Data includes MSQ Total score and discrete variables.
 
This model, containing MSQ Total, Factor 1
 
(professional role), and Factor 3  (work load) explained
 
49.5% of the total variance.
 
The following variables did not show a significant
 
relationship to counselor job satisfaction:  age, population
 
size of community, length of time as a teacher or counselor,
 
types of 2certificates or licenses held, recent attendance
 
at conferences, marital status, ethnic group, education,
 
length of time as an elementary school counselor, part-time
 
or full-time status, involvement in professional
 
organizations, recent participation in continuing education,
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years of service at present position, salary, number of
 
children or work or family status as a graduate student.
 
ESCQ Results
 
The counselors in this study were asked to indicate the
 
accuracy of each of the 19 statements pertaining to their
 
graduate preparation, work setting and role on a scale of
 
one to six,  (the lower the number, the higher the
 
satisfaction).  Table 4.28 indicates percentages of
 
responses of counselors to specific areas of graduate
 
preparation.
 
Table 4.28
 
Satisfaction with Graduate Preparation on the ESCO
 
Percent Endorsing
 
Statement  Number  Very True or True
 
Quality of Practicum  170  59.6
 
Realistic role portrayal  89  31.2
 
Courses in elementary counseling  71  24.8
 
Adequate preparation to perform:
 
a.  administrative duties  38  14.2
 
b.  counseling  226  79.0
 
c.  consulting  144  51.6
 
d.  program development  74  26.5
 
e.  research  111  39.8
 
f.  coordinating  97  35.0
 
g.  classroom guidance  89  32.1
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Satisfaction with Graduate
 
Preparation  111  40.2
 
(Note:  #1 (Very True) and #2 (True) were used on the "Very
 
True  Very Untrue" continuum to determine level of
 
satisfaction.)
 
Graduate Preparation Satisfaction
 
Participants responded to items regarding their
 
graduate preparation in Table 4.28.  Forty percent (42.2%; n
 
= 111) of the participants felt satisfied with their
 
graduate preparation overall.  Fifty-nine percent (59.6%; n
 
= 170) of respondents felt satisfied with the quality of
 
their practicum.  Counselors were most satisfied with
 
preparation for counseling skills, quality of practicum and
 
consultation skills.  Only twenty-four percent (24.8%; n =
 
71) of respondents were satisfied with courses in elementary
 
counseling that were offered in their graduate program.
 
Counselors were least satisfied with preparation to perform
 
administrative duties, elementary counseling courses and
 
program development.
 
Table 4.29 displays means and standard deviations of
 
responses on the ESCQ regarding satisfaction with graduate
 
preparation.
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Table 4.29
 
Satisfaction with Graduate Preparation on the ESCO
 
(Scale: 1 = Very True; 6 = Very Untrue)
 
Standard
 
Statement  Mean  Deviation
 
Quality of practicum  2.47
  1.31
 
Realistic role portrayal  3.34  1.40
 
Courses in elementary
 
counseling  4.18  1.87
 
Adequate preparation to
 
perform:
 
a.  Administrative duties  4.40  1.56
 
b.  Counseling  1.80  1.04
 
c.  Consulting  2.65  1.30
 
d.  Program development  3.45  1.42
 
e.  Research  3.14  1.58
 
f.  Coordinating  3.21  1.44
 
g.  Classroom guidance  3.51  1.66
 
Satisfaction with
 
graduate preparation  2.98  1.43
 
Satisfaction with Work Setting
 
Participants were asked to respond to questions
 
regarding their work setting.  As indicated in Table 4.31,
 
75% (n = 224) of counselors felt that their principal agreed
 
with them on their role.  Sixty-seven percent (67.2%; n =
 
199) felt satisfied with their role.  Only fifteen percent
 
(15.3%; n = 45) felt that adequate guidance staffing was
 
available.
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Table 4.30 shows how counselors rated their
 
satisfaction with different aspects of their work setting.
 
Table 4.30
 
Satisfaction with Work Setting on the ESCO
 
Percent Endorsing
 
Statement  Number  Very True or True
 
I am discouraged by amount
 
of work to be done  173  58.4
 
I am satisfied with
 
my present job  177  59.8
 
Adequate guidance staffing
 
is available  45  15.3
 
Principal agrees with me
 
on counselor role  224  75.7
 
Teachers agree with me
 
on counselor role  182  61.9
 
Role expectation is what
 
I expected as new counselor  138  46.8
 
Satisfied with professional
 
role  199  67.2
 
Would choose counseling
 
as career again  215  73.4
 
(Note:  #1 (Very True) and #2 (True) were used on the "Very
 
True  Very Untrue" continuum to determine level of
 
satisfaction.)
 
Counselor Satisfaction with Role
 
Mean scores are reported in Table 4.31 for three items
 
on the ESCQ.  Respondents were asked to indicate how
 
accurate the following statements were:  (a)  I am satisfied
 
with my professional role;  (b) My professional role is what
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I expected it to be when I entered the profession; and,  (c)
 
If I were to select a career today,  I would choose
 
counseling.
 
Table 4.31
 
Counselor Satisfaction with Role
 
Standard
 
Item  Mean  Deviation 
Satisfaction with role  2.22  1.17 
Role meets expectations  2.77  1.30 
Would choose counseling 
again  2.12  1.43 
Counselor Role Agreement
 
Participants were asked if their principal's perception
 
of their role was in agreement with their own perception.
 
Participants responded with a mean of 2.02 on a Likert-scale
 
of 1 to 6  (the lower the score, the greater the agreement).
 
Participants were also asked to respond to this
 
statement:  "Most of the teachers I work with and I agree on
 
the role and function of an elementary counselor."  Using
 
Likert-scale responses 1 to 6  (the lower the score, the
 
greater the agreement), the mean was 2.27.  See Table 4.32
 
for specifics.
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Table 4.32
 
Counselor Role Agreement
 
Standard
 
Item  Mean  Deviation 
Building Principals & Counselors  2.02  1.28 
Teachers & Counselors  2.27  1.11 
Synopsis
 
The results of the study found significant
 
relationships between job satisfaction and the MSQ Total
 
score, job satisfaction and role, and job satisfaction and
 
work load.  This model, containing the MSQ Total score,
 
Factor 1 (satisfaction with professional role) and Factor 3
 
(work load), explained 50% of the variance.
 
A total of 60% of respondents scored "Very True" or
 
"True" on job satisfaction on the ESCQ (question Q9b  I am
 
satisfied with my present job).
 
No respondent averaged in the "Very Satisfied" range on
 
job satisfaction on the MSQ.  Nearly forty-seven percent
 
(46.96%) scored "Satisfied" on the MSQ, while nearly 48%
 
scored "Neither" (satisfied nor dissatisfied).
 
The respondents in the study indicated satisfaction
 
with nine subscales or sources of job satisfaction on the
 
MSQ.  Social service (being able to do things in service to
 
others), variety (the chance to do different things from
 
time to time), and activity (being able to keep busy all the
 
time) were the highest subscales of job satisfaction on the
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MSQ.  On ten subscales respondents chose the "Neither"
 
response.  The "Dissatisfied" response was chosen on one
 
subscale of the MSQ  school system policies and practices.
 
School system policies and practices (the way school system
 
policies are put into practice), advancement (the chances
 
for advancement on this job), and compensation (my pay and
 
the amount of work I do) were ranked as the least satisfying
 
sources of job satisfaction.
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CHAPTER 5
 
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
 
The final chapter in this study will discuss the
 
following:
 
1.	  A summary of the research,
 
2.	  the conclusions of the study and a discussion of
 
the findings,
 
3.	  the recommendations for action, and
 
4.	  the recommendations for further study.
 
Summary
 
The purpose of this study was to (a) describe current
 
elementary counselor characteristics, duties and functions;
 
(b)  determine the overall level of job satisfaction of
 
elementary school counselors;  (c) investigate factors
 
relating to job satisfaction of elementary school
 
counselors;  (d) assess the level of satisfaction with the
 
professional role of counselors; and (e) assess the level of
 
satisfaction with graduate preparation.  The initial impetus
 
for this study came from research which said that graduate
 
preparation was not meeting the needs of counselors once
 
they were on the job, thus there was incongruence between
 
graduate preparation and actual practice.  Studies of
 
secondary counselors showed both dissatisfaction with jobs
 
and graduate preparation, as well as the functions they
 
perform and utilization of time, but research on elementary
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counselors was scarce and further served to reinforce the
 
need for this research.
 
This study was undertaken to gain further understanding
 
and provide insights into the job satisfaction of elementary
 
school counselors.  An awareness of some of the factors that
 
help explain or predict job satisfaction may broaden our
 
understanding of elementary school counselors, help
 
counselors cope with role expectations, and provide an
 
awareness for school administrators about the type of
 
environment or work setting that enhances effectiveness for
 
elementary school counselors.
 
Previous research investigating factors contributing to
 
job satisfaction of elementary school counselors was scarce.
 
Job satisfaction has been associated  with role, training,
 
and burnout in secondary counselors.  This study sought to
 
investigate factors contributing to job satisfaction for
 
elementary school counselors.
 
This study posed three questions:
 
1.  What are the levels of overall job satisfaction in
 
elementary school counselors in the Pacific Northwest?
 
2.  How satisfied are Pacific Northwest elementary
 
school counselors with specific aspects of their jobs?
 
3.  For elementary school counselors in the Pacific
 
Northwest what is the relationship between overall job
 
satisfaction and selected demographic variables, graduate
 
preparation variables, and work setting characteristics?
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Participants for this study were selected from a list
 
of all elementary school counselors by the state departments
 
of education in Idaho, Oregon and Washington.  A random
 
sample of 400 was selected and mailed a packet containing
 
the short-form Minnesota Satisfaction Questionnaire and the
 
Elementary School Counselor Questionnaire, which was devised
 
by this investigator to generate data appropriate to the
 
questions raised.  Three hundred twenty-one (321) of the
 
four hundred (400) counselors surveyed responded, producing
 
298 useable surveys; 23 surveys were invalid.  The data
 
obtained were analyzed to provide descriptive information
 
about elementary school counselors and to provide answers
 
for the three research questions.
 
The score on question 9b (Q9b)  "I am satisfied with
 
my present job"  from the ESCQ was used to determine one
 
overall index of job satisfaction.  Another index of job
 
satisfaction was obtained from the total score on the short-

form MSQ.  In addition, 20 sources of job satisfaction were
 
obtained from responses to the Minnesota Satisfaction
 
Questionnaire.  A hierarchy of job satisfaction subscales
 
was computed by determining means for each subscale and
 
ranking accordingly as sources of job satisfaction or
 
dissatisfaction.  Stepwise multiple regression procedures
 
were used to determine if selected demographic variables
 
were related to overall job satisfaction of elementary
 
school counselors.
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Elementary School Counselor Descriptive Information
 
In this study, the majority of elementary school
 
counselors were female,  (75%).  Few minority counselors were
 
represented in the sample.  Ninety-five percent (95%) of the
 
respondents indicated Caucasian as their ethnic background.
 
The average age of the counselors was 43.9 and their average
 
number of years on the current job was 4.9 years.  Most
 
counselors reported to a building principal.  The estimated
 
salary of counselors was approximately $33,000 per year.
 
The study revealed that 85% of the counselors had
 
earned masters degrees, nearly nine percent (8.8%) had
 
earned education specialist degrees, nearly two percent
 
(1.7%) had earned doctorates and almost five percent (4.5%)
 
held bachelor or other degrees.  Membership in the state
 
counseling associations, rather than the national counseling
 
associations, was preferred with 43% of the elementary
 
counselors belonging to state rather than national
 
associations.
 
Elementary school counselors were assigned an average
 
of 590 students.  Counselors in this study ranked individual
 
counseling, group counseling and consultation as the top
 
three tasks they spend the most time on.  Professional
 
development, testing and researching were ranked as the
 
three tasks they spend the least time on.  They preferred
 
(61.7%) to spend more time on professional development,
 
parent education and group counseling.  A number of
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counselors preferred to spend less time on administrative
 
tasks (45.6%) and testing (28.2%).
 
Levels of Job Satisfaction
 
1.  What are the levels of overall job satisfaction of
 
elementary school counselors in the Pacific Northwest?
 
This study reveals that on question 9b on the
 
Elementary School Counselor Questionnaire 29.4% (n = 87) of
 
respondents indicated  one (Very True) on a Likert-type
 
scale of one to six (the lower the number, the greater the
 
job satisfaction).  Thirty percent (30.4%; n = 90) of
 
respondents indicated a two (True).  Three percent (3.0%; n
 
= 9)  indicated a six on the "Very True  Very Untrue"
 
continuum and 5.7% (n = 17) rated a five on the "Very True
 
Very Untrue" scale in this study.
 
In addition one more rating of overall job satisfaction
 
was determined by responses to the short form Minnesota
 
Satisfaction Questionnaire (MSQ).  Total scores on the MSQ
 
revealed that no Pacific Northwest elementary school
 
counselors marked "Very Satisfied" with their jobs while
 
46.96% (n = 139) scored "Satisfied".  Three percent (3.38%;
 
n = 10) saw themselves as "Dissatisfied" and 2.03% (n = 6)
 
rated themselves as "Very Dissatisfied".  A slight majority
 
of respondents (47.64%; n = 141) saw themselves as "Neither"
 
satisfied nor dissatisfied.  It seems that, although few
 
counselors saw themselves as dissatisfied, neither did they
 
see themselves as very satisfied.
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2.  How satisfied are Pacific Northwest elementary
 
school counselors with specific aspects of their jobs?
 
The hierarchy of MSQ subscales revealed that Pacific
 
Northwest elementary school counselors were satisfied with 9
 
of the 20 subscales (sources of job satisfaction) measured.
 
The majority of respondents chose "Neither" satisfied nor
 
dissatisfied on ten of the subscales measured.  Only one
 
subscale was identified as a source of dissatisfaction:
 
school system policies and practices.  Counselors indicated
 
satisfaction primarily with social service (being able to do
 
things in service to others), variety (the chance to do
 
different things from time to time), and activity (being
 
able to keep busy all the time).  At the bottom of the
 
hierarchy were compensation (my pay and the amount of work I
 
do), advancement (the chances for advancement on the job),
 
and school system policies and practices (the way school
 
system policies are put into practice).
 
3.  For elementary school counselors in the Pacific
 
Northwest, what is the relationship between overall job
 
satisfaction, selected demographic variables, graduate
 
preparation variables, and work setting characteristics?
 
A 5-factor model based on continuous variables was
 
developed in order to examine the relationship between these
 
factors and job satisfaction.  Job satisfaction, based on
 
question 9B of the ESCQ response, was the dependent
 
variable.  Stepwise multiple regression procedure was used
 
with each of the factors.  The first run determined Factors
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1 (satisfaction with role), 3  (work load), and 2
 
(satisfaction with graduate preparation) as significant at
 
the .05 level of confidence, respectively.  The last step in
 
the multiple regression analysis included entering discrete
 
variables (population size of community, years of full-time
 
teaching, certificates held, attendance at professional
 
conferences) and the MSQ total score).  This run yielded MSQ
 
Total, Factor 1 (satisfaction with role) and Factor 3  (work
 
load) as significant, respectively.  Each variable explains
 
a certain fraction of the total variation in Q9b. In this
 
study, this model explained 49.5% of the total variance in
 
overall job satisfaction, in contrast to Kirk's 9.7% figure.
 
Using the factor analysis, the orthogonal transformation
 
matrix and rotated factor pattern in this study may account
 
for such a large difference between Kirk's results and this
 
model's results.
 
Conclusions
 
1.  Elementary school counselors are generally
 
satisfied with their jobs.
 
The finding of overall job satisfaction for elementary
 
school counselors is similar to Kirk's (1990) findings for
 
job satisfaction of elementary counselors in Virginia.
 
Kirk's study revealed that 93.4% counselors were "Satisfied"
 
or "Very Satisfied" with their jobs.  On the ESCQ 73.4%
 
scored "Very True" or "True" on choosing counseling as a
 
career all over again.
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2.  The best predictors of job satisfaction for
 
elementary school counselors are scores on the Minnesota
 
Satisfaction Questionnaire, satisfaction with professional
 
role, and work load.
 
3.  Elementary school counselors are not satisfied with
 
the way school systems put policies into practice.
 
4.  Satisfaction with professional role and job
 
satisfaction for elementary school counselors are related.
 
Satisfaction with role was significant at the .05 level
 
when set against the criterion of job satisfaction.  This
 
finding supports the premise that workers who experience
 
role dissatisfaction experience job dissatisfaction.  A high
 
percentage (86.8%) scored moderate-to-high on satisfaction
 
with role, and 83% would choose counseling as a career all
 
over again.  This finding is surprising in light of research
 
which delineates role dissatisfaction and role ambiguity as
 
a continuing problem for counselors.
 
5.  Elementary school counselors are satisfied on 9 of
 
20 subscales of job satisfaction and dissatisfied on 1
 
subscale of 20.
 
The mean scores of these 9 subscales fell in the
 
"Satisfied" range.  No mean scores fell in the "Very
 
Satisfied" range.
 
Subscales which were ranked toward the lower end of the
 
continuum (although still in the "Neither" range) in job
 
satisfaction were advancement (opportunities for advancement
 
on the job), compensation (feelings about pay in contrast to
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the amount of work completed), and school system policies
 
and practices.  As noted in Kirk's (1990) study, this
 
finding is again inconsistent with Burchette's (1983)
 
analysis that salary is not related to job satisfaction.
 
These 3 subscales were consistent with Kirk's findings.
 
Opportunities for advancement in school systems usually
 
lie in administration where the emphasis on personal
 
relationships are valued differently.  Thus, counselors may
 
feel that opportunities for advancement in the counseling
 
field are limited and that they must get additional training
 
or change fields in order to advance on the job.
 
6.  Elementary school counselors are concerned about
 
work load.
 
A combination of caseload and feeling discouraged by
 
the amount of work to be done help define work load.  A
 
number of counselors (23%) serve over 700 students with some
 
serving 1,400 students.  A high percentage (76.4%) felt
 
discouraged by the amount of work to be done on Question 9a
 
on the ESCQ.  A high percentage (73.8%) also felt there was
 
inadequate staff available for the guidance program on the
 
ESCQ.  Tegtmeyer (1980) found counselors experience the most
 
stress from quantitative work overload than all other
 
categories of stressors.  The average caseload for this
 
study was 590:1 compared to the American School Counselor
 
Association recommended ratio of 100:1 (ideal) and 300:1
 
(maximum).  In a 1992 study done by the Oregon Chancellor's
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office, only 30% of school counselors felt their current
 
caseloads were satisfactory.
 
7.  Elementary school counselors are generally
 
satisfied with their graduate preparation.
 
Highest scores came from preparation for counseling
 
skills and consultation.  Lowest scores came from
 
preparation in elementary counseling courses.  Only a small
 
percentage (30.6%) of counselors felt they had been prepared
 
to perform the administrative duties they are required to
 
perform.  Twenty-four percent (23.8%) of counselors scored
 
in the low range on having a realistic picture of a school
 
counselor portrayed in their graduate preparation.
 
Interestingly, 74.9% scored in the moderate-to-high range
 
regarding their role as an elementary counselor turning out
 
as they expected it to be on their first counseling job.
 
Forty percent (40.2%) marked "Very True" or "True" on
 
overall satisfaction with the graduate preparation they
 
received.  Paralleling this study, in the 1992 Oregon School
 
Counselor study almost all counselors expressed satisfaction
 
with university preparation (99%) and their counseling
 
practicum (97%).
 
8.  Elementary counselors perceive that they are able
 
to reach agreement on their role with both building
 
principals and teachers.
 
This finding was surprising because of previous
 
research concluding disagreement on counselor role, although
 
Stickel (1988) found agreement between counselors and
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principals on subprofessional duties.  The mean score for
 
satisfaction with role was 2.2 on the ESCQ.
 
9.  Counselors prefer more time for individual
 
counseling, group counseling, parent education, and
 
professional development and less time for administrative
 
tasks.
 
Elementary school counselors spend the most time on
 
individual counseling, group counseling, consultation and
 
classroom guidance.  Professional development is ranked
 
toward the low end of time spent on tasks.  A number (47.1%)
 
of counselors would prefer less time for administrative
 
tasks.  This speaks to lack of graduate preparation to do
 
administrative tasks.  According to Wilgus & Shelley (1988),
 
many counselors not only feel ill-prepared for this duty,
 
but may have unrealistic expectations regarding this duty as
 
a part of their role.
 
10.  The majority of elementary school counselors in
 
the Pacific Northwest are female, middle-aged, and
 
Caucasian.
 
This finding may indicate problems for school systems
 
as they attempt to replace the current work force (Rotter,
 
1990).  Also, middle-aged adult developmental tasks, such as
 
Levinson's mid-life transition stage or Erikson's
 
generativity vs. stagnation stage (Whitbourne & Weinstock
 
(1986), need to be acknowledged in the professional
 
development of counselors currently working in elementary
 
schools.
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11.  Twenty-five percent (24.7%) of elementary school
 
counselors have had no teaching experience.
 
Teaching experience is not significantly correlated
 
with job satisfaction in this study.
 
12.  A minority (9.4%) of elementary school counselors
 
are National Certified Counselors.
 
Certification as a National Certified Counselor (NCC)
 
is not significantly correlated with job satisfaction.  In
 
the Oregon School Counselor Study (1992), only 7% of
 
elementary and secondary school counselors were NCC's but
 
most indicated they wanted to work on national board
 
certification.
 
13.  A large majority (89.6%) of elementary school
 
counselors are the only counselor in their school building.
 
This finding relates to the isolation counselors feel
 
regarding their unique role in the school, as well as to the
 
need for professional development to continue to update
 
their skills.
 
Recommendations for Action
 
1.  Elementary school counselors should spend more time
 
on personal counseling with individuals and groups,  family
 
counseling, parent education and professional development.
 
Less time should be spent on administrative tasks.
 
2.  Elementary counselors should be involved in the
 
process of developing local school system policies and
 
practices.
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3.  State departments of education and local school
 
systems should provide adequate staffing, resources, and
 
compensation for the operation of comprehensive
 
developmental elementary school guidance programs.
 
4.  Graduate programs for elementary school counselors
 
should emphasize the difference between ideal and actual job
 
roles and portray a realistic picture of actual job roles.
 
Counselor educators should develop realistic training and
 
continuing education programs.
 
5.  The American School Counselor Association should
 
promote satisfaction among school counselors by intensifying
 
its efforts of clarifying the school counselor role to the
 
public.
 
6.  Student-mentor relationships and social support
 
networks should be actively encouraged during graduate
 
preparation and in-service activities as a potential source
 
for future professional support.
 
7.  Given the increasing need for schools to employ a
 
diverse staff to meet the needs of an increasingly diverse
 
student population, further diversity within the population
 
of school counselors is recommended.
 
8.  Departments of education, school systems, and
 
counselor educators should be aware that there will be an
 
increasingly strong demand for elementary school counselors
 
over the next decade.
 
9.  The issues of recruitment, preparation, and
 
retention of school counselors need to be examined by the
 109 
American School Counselor Association as well as state
 
departments of eduction and local school systems.
 
10.  Joint funding between local school systems and
 
community agencies to provide preventive programs should be
 
examined.
 
11.  Family counseling centers provided jointly between
 
universities and public schools should be developed and
 
implemented.
 
12.  Graduate preparation programs should include
 
training to interact with families and business and industry
 
in a systems approach.
 
13.  Elementary counselors should perform more research
 
to examine effective aspects of the comprehensive
 
developmental guidance program.
 
14.  As a result of the past and new responsibilities
 
(or emerging trends) of counselors which have emerged in the
 
1980s, elementary counselors need to participate in staff
 
development regarding their appropriate tasks.
 
15.  Attending staff development programs or taking
 
classes regarding the appropriate tasks and role of the
 
elementary school counselor should be a priority for
 
elementary teachers and elementary principals.
 
16.  Because the actual tasks performed by the
 
elementary school counselor are largely determined by the
 
on-site elementary school principal, attempts must be made
 
to gain the support of school administrators in the
 
understanding of the role of the school counselor.
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17.  Elementary school counselors should become
 
certified by the National Board for Certified Counselors to
 
ensure a professional standard.
 
18.  Secretarial support services or paraprofessionals
 
should take on the administrative tasks, coordinating
 
referrals, and testing activities that counselors are now
 
required to perform.  School districts should encourage this
 
redistribution of the counselor's workload so priority tasks
 
can be implemented.
 
Recommendations for Further Study
 
1.  The variable of years of teaching experience should
 
be explored further to determine if this is significantly
 
correlated with job satisfaction and effective performance.
 
2.  The relationship between counselor role
 
expectations and role congruence should be examined.  What
 
role expectations do counselors get from their training?
 
How long do they hold on to these expectations?
 
3.  Studies should be conducted to include a larger
 
population sample, specifically a national sample and/or a
 
different regional sample of elementary school counselors.
 
4.  Studies should be conducted to examine other
 
variables that may contribute to counselor job satisfaction.
 
5.  Longitudinal studies of counselor job satisfaction
 
should be implemented, specifically examining the
 
relationship of adult developmental tasks to counselor job
 
satisfaction.
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6.  Further research should be conducted to determine
 
if counselor education programs are portraying a realistic
 
picture of actual tasks of the elementary school counselor.
 
7.  Analysis of the current study should be done state­
by-state to determine if job satisfaction varies by state.
 
8.  Analysis of the current study should be done to
 
determine if there are differences between new counselors
 
and experienced counselors regarding job satisfaction.
 
8.  Analysis of the current study should be done to
 
determine if there are differences in job satisfaction
 
between counselors with master's degrees in counseling and
 
child development specialists with bachelor's degrees in
 
Oreron.
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APPENDIX B 
OREGON
 
STATE
 
UNIVERSITY
 
Education Hall 108 
Corvallis, Oregon 
97331.3502 
Fax
 
503-737.2040
 
March 10, 1993 
Dear Fellow Counselor: 
The School of Education at Oregon State University would like to 
ask you to give your opinions on elementary school counseling. 
Your input will be a valuable part of the results of the study which 
could help improve the quality of graduate preparation for 
elementary school counselors. 
The focus of this research project is elementary counselor job 
satisfaction in the Northwest and involves several states. In order 
for the results to be truly representative, it is important that we 
receive each completed  questionnaire by March 31, 1993. 
Enclosed is a postage-paid return envelope for your convenience. 
Your responses are confidential, and you will never be identified to 
anyone as a research participant. 
Please take a few minutes from your busy schedule to respond to 
the short questionnaires which are enclosed. If you are interested 
in a summary of the results, please indicate this on the back of the 
return envelope. If you have any questions, please contact us at the 
numbers below. Thank you for your support. 
Sincerely yours, 
Bobbie Birdsall  James Firth, Ph.D. 
Elementary School Counselor  School of Education 
1122 E. Jefferson  Oregon State University 
Boise, Idaho 83712  (503) 737-5973 
(208) 385-0372 
Redacted for privacyAPPENDIX C  March 17, 1993  123 
Last week a questionnaire seeking your opinion about elementary school counseling was 
mailed to you. Your name was drawn in a random sample of elementary school counselors 
in the Northwest. 
If you have already completed and returned it to us please accept our sincere thanks. If not, 
please do so today. Because it has been sent to only a small, but representative, sample of 
elementary counselors in the Northwest it is extremely important that yours also be included 
in the study if the results are  to accurately represent the opinions of Northwest school 
counselors. 
If by some chance you did not receive the questionnaire, or it got misplaced, please call me 
right now, collect (208-385-0372) and I will get another one in the mail to you today. 
Project Coordinator 
Redacted for privacy124  SCHOOL OF EDUCATION 
College of Home Economics 
and Education 
APPENDIX D
 
April 12, 1993
 
OREGON
 
STATE
 
UNIVERSITY
 
Education Hall 108 
Corvallis, Oregon 
97331 3502 
Fax
 
503.737.2040 
Dear Fellow Counselor:
 
A few weeks ago we wrote to you seeking your opinions
 
on elementary school counseling.  As of today we have
 
not yet received your completed questionnaire.
 
The School of Education at Oregon State University has
 
undertaken this study because of the belief that the
 
quality of graduate preparation for elementary school
 
counseling can be improved by suggestions given
 
from practitioners in the field.
 
I am writing to you again because of the significance
 
each questionnaire has to the usefulness of this study.
 
Your name was drawn from a random sample in which
 
every elementary counselor in the Pacific Northwest had
 
an equal chance of being selected.  In order for the
 
results to be truly representative, it is essential
 
that each person in the sample return his/her
 
questionnaire.
 
In the event that your questionnaire has been
 
misplaced, a replacement is enclosed.
 
Your cooperation is greatly appreciated.
 
Cordially,
 
L64-4L(e44,e27:1e7
 
Bobbie Birdsall
 
Project Coordinator
 
P.S.  A number of people have written to ask when
 
results will be available.  We hope to have them
 
out by early next Fall.
 125 
APPENDIX E
 
SCHOOL OF EDUCATION 
College of Home Economics 
and Education 
OREGON
 
STATE
 
UNIVERSITY
 
Education Hall 108 
Corvallis, breion 
97331.3502 
Fax 
503.737.2040 
May 27, 1993
 
Dear Fellow Counselor:
 
I am writing to you about our study of elementary school
 
counselors.  We have not yet received your completed
 
questionnaire.
 
The number of questionnaires returned is very encouraging.
 
But whether we will be able to describe accurately how Pacific
 
Northwest elementary counselors feel about job satisfaction
 
and graduate preparation depends upon you and the others who
 
have not yet responded.
 
The results of this study are of particular importance to
 
graduate programs and school administrators as they seek to
 
improve the quality of graduate training to prepare school
 
counselors to do the tasks encountered on the job.
 
The usefulness of our results depends on how accurately we are
 
able to describe how Pacific Northwest elementary school
 
counselors feel.
 
It is for these reasons that I am enclosing a replacement
 
questionnaire.  May I urge you to complete and return it as
 
quickly as possible.
 
I'll be happy to send you a copy of the results.  Simply put
 
your name, address, and "copy of results requested"
 
on the back of the return envelope.  We expect to have them
 
ready to send early next Fall.
 
Your contribution to the success of this study will be
 
appreciated.
 
Most sincerely,
 
SLetetrL4e()Lekadet

Bobbie Birdsall
 
Project Coordinator
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APPENDIX F
 
1122 E. Jefferson
 
Boise, Idaho 83712
 
January 12, 1993
 
David J. Weiss, Ph.D.
 
Vocational Psychology Research
 
N620 Elliott Hall
 
University of Minnesota
 
Minneapolis, MN 55455-0344
 
Dear Dr. Weiss:
 
I am  requesting to duplicate 400 copies of  pages 2 and 3 of the
 
Minnesota Satisfaction Questionnaire-short form to be included as
 
part of  a larger  questionnaire which  I have  developed for  my
 
doctoral dissertation at Oregon State University.
 
Your office assistant  explained to  me that it  was likely  that
 
this request  would be  approved and  that I  should enclose  the
 
"qualifications and registration form" as well  as a check in the
 
amount of $60 (400 copies @ 15 cents a copy) with this letter.
 
If you  have any further  requirements, please  call me  at home
 
(208) 385-0372 or office (208) 338-3464.  Thank you very much.
 
Sincerely,
 
Bobbie Birdsall
 